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This Issue:

W

U

e are counting down to the
ﬁnal Connect in November.
Meanwhile, this issue contains its
usual array of fascinating and useful
stories and resources - perhaps
more of a conceptual nature this time than normally,
but still substantial reporting of some practices.

People have commented to me that many schools
(students and teachers) may still be in a COVID-weary state,
struggling to catch up, struggling to deﬁne a ‘new normal’. And
international uncertainties still face us. The conferences in the
USA and in Australia that are noted in this issue provide perfect
opportunities to discuss this and plan directions.
That uncertainty makes it even more important that our
educational practices are built on ideas of students’ voice,
agency and participation – where students are empowered to
speak out and advocate about their schools and environments;
where students are empowered to take charge of their own
learning ... and act on real issues through which they can
learn; and where students are partners with others in making
decisions about their schools, their communities, their world.
We’d planned to bring you some more stories from schools
in this issue - but three major articles have been held over until
the next issue of Connect, as the writers have requested more
time to document and share what they are doing. So Connect
249 already looks like being a ‘bumper’ issue. This issue will be
published in August, with a deadline of the end of July. If you
are working towards publication in this issue, let me know
now that something is being planned and I’ll pencil it in and
keep in touch.
And the last issue (#250) will be published in November,
with a deadline of the end of October. I’m thinking that, as
we have done at some previous major markers, this ﬁnal issue
should look both backwards and forwards. So, I invite you to
start thinking and writing about the joint topics:
• How far have we come in the 42 years of Connect’s
existence? (I’m aware that many of you won’t have been
there for that entire time ... one student said: “Connect
started before my parents were born!” But maybe a more
limited reﬂection is still possible?)
• Where should we be going in the next few years?
And how? And who will take responsibility for sharing?
• What are today’s promising practices?
One correspondent has already noted that, after all these
years, ideas of student voice are ﬁnally gaining traction. School
systems are realising that empowered students can bring real
insights into their own education - and into system practices.
I’ll be fascinated to put this ﬁnal issue together, and to
read your thoughts and descriptions of practices.
If you have any queries about writing something, or if I can
help in any way, please ask. I’m only too pleased to assist.
Roger Holdsworth

Next Issue: #249: August 2021

Deadline for material: end of July, 2021
Connect 248:

St Pius X PS, West Heidelberg, Vic

Student voice and our learning

W

e are a small group of student researchers - Cidnee, John, Lara,
Marcus, Mia and Tillie - from grades 5 and 6 at St Pius X Primary
School in West Heidelberg in Melbourne (see article in Connect 245,
October 2020: pages 13-14). In our research, we are asking students if
they have control over what and how they learn.
We are interested in this project
because we ourselves think it’s important
that students have control over their
learning. “We wanted to hear other
people’s opinions on student voice and
how much voice other grades have in
their learning,” said Tillie.

Inquiry
We are doing a subject called Inquiry in
Grade 4/5/6 at school. In Inquiry we learn
about various things like learning about
the community or learning about cultures
and diﬀerent countries. In Inquiry we
usually have team members where we
have to help each other and give ideas
to one another. We also have to solve
problems and ﬁnd ways to design our
thinking for our learning process.
To do this, we start with a mindmup
for our Inquiry learning that we put on
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our magazine. We form questions about
our idea.
We stop and think about what it
will look like at the end of an action. For
example, we made trailers in 2019 about
recycling and resource smart schools.
We sit in a group and share our
ideas so we get feedback from other
people to improve our ideas. This even
includes contacting an expert and
speaking with the community.
Then we scope out a plan, which
we share again. Sometimes we share
with a group and sometimes with our
grade, and sometimes to our younger
grades. Sometimes we share our ideas
with teachers and again with our
community partners.
Then we have to design the process
for creating our projects to eﬀectively

communicate our purpose. That’s when
we work in small groups as a team and
problem-solve together. Our teachers are
there to support us.
After that we test it and present it to
the community for feedback about ways to
improve it. Then we make the ﬁnal product.
Before we share our ﬁnished product with
the community, we do a practice run to
improve our communication skills when
presenting our work. We keep track of
all of our design thinking and process
through a work ﬂow document, called My
Inquiry Journal.
We now wanted to ﬁnd out what
students thought about the decisions
they were making about their learning.

Our research
We interviewed some students in Grades
2 and 3, and also in Grades 4, 5 and 6 at
our school, to see if they thought they
have a voice in their learning. Tillie and
Lara collected this information. We also
made a survey using Google forms asking
the students at our school if they have a
voice in their learning.
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The questions of the survey were:
•
Who decides what and how you learn?
•
Do you help decide what and how you learn?
•
Is it important that you make decisions about what and
how you learn? Why?

We have made graphs of the answers. But we also
found that people just said ‘yes’ or ‘no’ at ﬁrst, and we had
to go back and ask them for reasons for their answers. Mia
said about the Grade 2/3 students: “At some point they
were confused with the questions.” So we made Jamboards
of their reasons.

The results
We noticed that, for some questions, the
diﬀerent grades had diﬀerent answers. For
example, for the question “Do you have a
voice in your learning?” in the Grade 2/3
they all said ‘no’, but in the Grade 4/5/6 most
of the students said ‘yes’ or ‘sometimes’.

We put the answers into a Google doc. We had to simplify the answers
eg some named the teacher or just said ‘teacher’, so we coded the answers
by grouping them with similar ones. Tillie said: “Tweaking the data was very
helpful. We kept the original answers but we shortened them and turned
them into ‘yes’ and ‘no’.” Cidnee added: “It made it easier to ﬁgure out the
information” and Lara said: “It helped a lot more because it’s easier to ﬁnd
information.”
When we started by asking them “Who decides what and how you
learn?” all or most of the students in both grades said it was the teacher:
Grade 4/5/6:

Grade 2/3:

Do you have a voice?
But when we asked “Do you have a voice in what and how you learn?”
there were diﬀerences:
Grade 4/5/6:
Grade 2/3:

Some 4/5/6 students said things like
“Yes, but not on bullying” or “I learn Maths my
way”; but others said things like: “It depends
on what and where we are learning” or “I feel
like I sort of do.”
4

One student explained: “In Inquiry, students had a
choice on what topic they can work on and how they
work on it. Sometimes [the teacher] asks what we
want to do in class, [but] sometimes - students have to
complete set tasks.”
Connect 248:

Is it important?
We also asked the students if they thought that it was
important for students to decide what you learn.
The Grade 2/3 students were almost even between
‘yes’ and ‘no’/’maybe’:

It was interesting that, even if they say
they don’t have a voice in their learning, most
children think it’s important to make a decision
about what and how you learn.

but the Grade 4/5/6 students were much more
likely to say ‘yes’:

Tillie said: “It shows us that having a voice in learning is
important to most people.”
However she also said: “We noticed that more 2/3s said
they don’t really have a voice in what they learn. Lots more
4/5/6s said they have a voice in their learning.”
And Cidnee observed: “The 2/3s had mixed feeling about
having a choice in what they learn, but most of the 4/5/6
students want to learn diﬀerent things.”

Why is it important?
We made Jamboards for the two grades to show the answers and
to group the similar reasons for why they picked their answers.
Grade 2/3:

There were some good answers from Grade 2/3, saying
things like “Otherwise you won’t enjoy it” or “Because you
won’t be interested in what you learn”. But others said “Not
really, because I enjoy the work that [the teacher] gives me”.
The main reason why Grade 4/5/6 said it was important
was that it makes learning more fun (“If we have a
decision, we will enjoy learning more”). Others said it would
improve learning (“It would make learning better for me” or
“We do not want to learn the same things over and over”)
but others pointed to dangers: “If you don’t make the right
decision, you are learning bad stuﬀ.” A couple of students
said that decision-making was a skill that needed to be
learnt: “Good decision-making is an essential skill in life”.

Grade 4/5/6:

When we asked the 4/5/6 students,
the subject where people think they
have a choice in learning was Inquiry,
since you can choose what you’re
going to work on. It is the Grade 4/5/6
students who do Inquiry, not the
Grade 2/3 students.
This might explain the diﬀerences in
answers.
May 2021
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Our Reﬂections
What have we learnt from being involved in this
research?

What we thought about this research:
“We wanted to do this research project because
we wanted to know if students think they have
a voice in what they learn and how they learn.
We also did this because we wanted a challenge,
something bigger than the work we do at school,
something that we would invest our time in and
use our every eﬀort to complete. I learned how to
work well with a deadline.” (John)
“Writing an article and the process of making
it is diﬃcult. But I learnt about giving other
students more belief in their values and opinions.”
(Cidnee)

What we thought about student voice in
our learning:
“The main idea that this shows is that students
have diﬀerent opinions on student voice.” (Lara)
“This mainly shows us that students have opinions
on what and how they learn. I learnt that students
need time to choose what they learn ... I think that
the topic is really important and something that
we need to learn about more in school.” (Cidnee)
Cidnee, John, Lara, Marcus, Mia and Tillie
Grades 5 and 6
St Pius X Primary School

For more information, contact:
Barbara Gomez
Principal
bgomez@spxhw.catholic.edu.au

Counting down ...

Connect ceasing publication at end of 2021
After 250 issues of Connect over 42 years, this practice journal will cease publication at the end
of 2021. This has not been an easy decision, but Connect would rather end at a ‘high point’, in
a strong position, rather than ‘dwindle away’. Further details and reﬂections were contained
in the editorial in the previous issue of Connect. While Connect has
normally been a bi-monthly publication, in 2021 it will
be produced quarterly, with the ﬁnal issue (#250)
scheduled for November.
ec t
Conn
If there is a continuing need for
some form of sharing of practices
and reﬂections, and the will to
establish something in that area,
we’ll see what happens after that.
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Harvest Home PS, Epping, Vic

Building a language of learning:
The Harvest Home learner

B

uilding student agency and student voice has been a talking
point for schools worldwide and professional learning for many
years. In every educational magazine, conference or school professional
learning, student agency has a ubiquitous presence. And rightly so. If
we give learners the ability to be more empowered with their learning,
more involved in the direction, or more driven with voice, then this
must be of great beneﬁt to their learning.
So why doesn’t every school, teacher,
leader or educator develop these skills in
their learners?
Partly because student agency
isn’t a thing that you can give. It’s not
an object or a magic pill that will cause
impact; it can be speciﬁc to each situation
or context; and teachers may need to give
greater release of their responsibility for
the learning in the class.
Building agency involves developing
a series of skills, meta-cognitive strategies,
and attitudes that create a sense of
empowerment in the learner.
The starting place is to ask ‘What
type of learners do we have?’ What are
the attitudes of the teachers in terms of
teaching, learning and agency, and what
are we doing really well currently? This
provides the base of where you need to
head to get more agentic, empowered
learners.
This is the journey that Harvest
Home Primary School started in 2020
and we have since continued to develop
the attributes of the HHPS learner. To
truly understand what it means to be a
HHPS learner we, as a school, had to think
about the attitudes, values, and beliefs
that we saw as paramount. We also had
to agree as to the skills of an eﬀective
learner. An early decision was to not use
the words agency or voice (as they often
are misconstrued) so we went looking for
the HHPS Learner Dispositions.

While there are many names for these,
they are all talking about the same thing
(Costa, A. L., & Kallick, B. (Eds.), 2008:
Learning and leading with habits of mind:
16 essential characteristics for success.
ASCD.) They all refer to the way in which
learners engage in and relate to the
learning process. Learning dispositions
aﬀect how students approach learning
and therefore the outcomes of
their learning (NSW Department of

Education, 2019). Over the years there
have been many schools, researchers
and countries that have developed their
own learner dispositions. Guy Claxton
has four main dispositions outlined in his
book ‘Learning Power Approach’ (2017),
which he refers to as the 4Rs: Resilience,
Resourcefulness, Reﬂectiveness, and
Reciprocity. Art Costa has 16 Habits of
Mind. The core question, however, is how
to develop a whole school focus on a
smaller and contextually targeted set of
learner dispositions.
No matter how many you have, what
you need to think about is those core
skills, attributes, beliefs and values that
will let learners push the boundaries and
empower them to be their own teachers:
to work with teachers to show students

What are Learner Dispositions?
There are many researchers across the
world who have descriptors of learner
dispositions, such as habits of mind,
thinking strategies, or learner qualities.
May 2021

When unpacking what an eﬀective learner is, we looked at the Visible Learner
Model from John Hattie’s Visible Learning. We used this as a starting point around
the shared language of learning with strong focus on what dispositions are. As a
school the shared language was the next step to support Student Agency.
7

how to tackle any situation and know
that they have the tools to develop, grow,
and be ready for whatever lies ahead.
At HHPS we have gone through
the collaborative approach to develop
seven Learning Dispositions. The
Harvest Home Learning Dispositions
are: Collaborate, Determined, Reﬂect, Self
Aware, Brave, Curious and Problem-Solve.
How did we get to these seven?

Our Journey in the Making
Harvest Home Primary School (HHPS)
is a relatively new school in Epping,
Melbourne going into its ﬁfth year of
operation. It started with nearly 230
new students, and has rapidly grown by,
roughly, 20 staﬀ members each year and
now has approximately 1200 students.
The initial mission, vision and
principles were critical in these early years,
and the platform was that everything we
do underpins ‘what we stand for’. This is
about the students being at the centre at
all times. This approach has been, and will
continue to be, at the forefront of every
decision when developing the school
culture and implementing the schools’
vision.
The buildings themselves were
designed with this in mind. The modern
learning communities provide a
contemporary educational design that
promotes active student-centred learning
through the creation of technology rich,
adaptable, ﬂexible, collaborative and
functional learning spaces. Through this
approach, students are empowered to
think ‘beyond their own context’, which
enables them to be more connected as
‘global citizens’.
The school provides access to an
education of the highest quality for the
young people of Harvest Home Primary
School. Students are engaged through
stimulating, relevant and inspiring
educational experiences that ignite a lifelong passion for learning and a strong
sense of community connectedness.
The school is far from hierarchical,
and the philosophy is that everything is
strategic, collaborative, and in the best
interest of the school, community and
most importantly the students. This is all
strongly supported by the school culture,
as Harvest Home Primary School has
speciﬁc emphasis on embedding a
positive culture through the language
and actions of its School Wide Positive
Behaviours and Positive Climate for
8

Learning. The idea of this clear vision
and collaborative approach was critical
to have in mind during the development
of the learner dispositions.

Starting point
With any project, we started oﬀ with only
a handful of people. One of the Learning
Specialists, with experience and a
passion for developing student agency,
agreed to take charge of the initiative
and a few of the core leaders joined to
support the journey. Thus, we used the
snowball method of implementation.
It is worth looking at the video clip of
one festival goer dancing by himself
and having a great time to see the
snowball model in action (see link:
https://bit.ly/2Q1rLMQ).
The ﬁrst person
is referred to as ‘The
Lone Nut’ or the
leader, then the ‘ﬁrst
follower’ joins, and
for a time there is but
a small group. This is how we started.
We collected data on our current
reality, and asked. What do our students
think a successful learner is? We spent
a term reviewing, interviewing, and
discussing this question with various
stakeholders
(students,
teachers,
leadership team, parents). Sadly, we
found that the students see a good
learner as good behaviour: compliance,
looking responsive, and ‘doing’ the work
dominated. But as educators we know
that it takes far more than just good
behaviour to be a good learner.
The student voice we gathered
around their thoughts of a good learner
gave us the ammunition to know where
to target: the understanding that a
good learner is not about ‘doing’ but the
‘thinking’ around how to approach – and
that is what we needed to unpack.
From here we need to have our
next followers. As seen in the video clip,
this is the people who will stand up and
publicly show people how to follow the
leader group.
To do this we ran a small, voluntary
professional learning program one
morning on student agency vs. student
voice - as this was the current language
around the school. In this PL we asked
the teachers about the attributes of
a good learner, then showed them
what their students were saying: the
discrepancies were huge.

We went over the research and
unpacked some misconceptions about
great learners. We introduced the term
Learner Dispositions as these focused
more on how teachers could develop
the skills of a good learner. We asked
them if they wished to sign up to the
journey for HHPS to develop our own
learning dispositions to start embedding
across the school. We now had the HHPS
Learner Dispositions Team, a group of
very passionate and talented teachers to
develop these dispositions.
The team went through a long
process of unpacking what the term
dispositions meant, and listed and
adjudged many learning dispositions for
the Harvest Home list. We knew that to be
successful with our journey we needed to
be research based. The team divided up
many readings, participated in multiple
PLs, and listened to a range of experts
around the world who agreed to talk with
the staﬀ, such as Guy Claxton and John
Hattie. We spoke to a Principal of a school
(Sarah Martin from Stoneﬁelds Primary
School in NZ) who has successfully been
on this journey.
The team became experts. Along
the way we shared our learnings and
wonderings with other colleagues and
the team grew from 6 to 16 in a matter
of the term.
We did however hit a bit of a stand
still: COVID. Throughout Term 2 and 3 of
2020 we slowed everything right down
to ensure that our learners had the very
best learning, remotely. But slowly and
surely, our team kept plugging away to
continue the journey, and we learnt a
lot about dispositions as they were often
more visible during remote learning. If
COVID taught us anything it was that
our students had some already strong
dispositions coming through – but it also
showed us the gaps, particularly in selfregulation and the number who were
overly dependent on the teacher in their
learning.
Take this story from one of our
current year 4 boys who reﬂected on his
time during remote learning.
Last year remote learning was
interesting. I didn’t dislike it because
I got to explore the parks around
my old house a lot. There is this park
across from me where my mum and
I walked in my lunch break. It had
some pretty cool paths and insects.
The learning was alright. I found
Connect 248:

google classroom hard and some of the apps
pretty tricky. I did get most of my work done and
when I got stuck I tried to ﬁnd out how to do it by
youtube or I’d ask my mum. I feel that I did learn lots
during remote learning but I didn’t know how to do
all of it. I wished the live google meets sessions were
longer and happened more because I felt more
comfortable to learn there because I can talk and
collaborate with people. (Student 1 Year 4 age 9)
This experience is probably like many other students
around Australia or even the world: a good learner who
tries really hard, looks for alternate strategies when the
ﬁrst did not work, knows how to ﬁnd resources to ﬁll
the gaps, engages in help seeking, and knows about
the power of learning with peers. What this story really
shows is that this boy’s love of learning is there; he needs
more skills in learning. He is extremely curious and has a
few good problem-solving strategies. At times he found
it tricky to ﬁnd out for himself, learning how to seek help,
going to resources such as youtube, and the worry is his
statement about giving up because it was too hard. This
shows the areas that we need to develop; and there are
many like him.
When talking to him this year (back in the regular
class) he said:
This year my teacher has taught me what ‘reﬂect’
means and how I can use this to help me in my
learning. I can reﬂect on how I am going and what
I could have done better and I use that next time.
If I knew that last year during remote learning, I
would have thought about what was hard, like
some of the reading, and in my next google meet
I would have asked my teacher and told her about
what happened so I didn’t get stuck.
Since returning to school after remote
learning, the team used their own and the
experience of other teachers to put together a list
of dispositions that we thought were important. We
did this by running a whole school PL to share what
dispositions are, all the learning we have done, the
ﬁndings from the research, and conducted a short
survey of teachers across the school. We ended
up with a huge list of actions, behaviours, values,
skills, and dispositions. The aim of the PL was to
synthesis this lengthy list and create a shortened
list of dispositions. This ﬁrst agreed list was about
25 dispositions long, but this was far too many.
The next step we reached out again to a local
researcher (John Hattie) to support us to narrow
that list down to a more workable list. From a
round-table set of discussion, the steering group
voted on the top dispositions, and this reduced
the list to 12 dispositions. Our next step was to
share back to the whole school staﬀ and ﬁnalise
our ﬁnal 5-8 (which Guy Claxton told us was the
optimal amount for a school). The school voted
and we ended up with our ﬁnal list of seven. We
then created one-page outlines of each of these
dispositions to support everyone’s understanding
(on right).
May 2021

This whole process snowballed from one person’s initial
thinking, to a group of supporters, to engagement across the school
to get to the starting point. We now had the seven Harvest Home
Dispositions, and now to the implementation phase.

Learnings and Implementation
Looking back over this process, did it go how I thought? No, no it
didn’t, but that is the way it should be. If I could have predicted the
journey and outcome it would have been just one person’s thinking
and not a whole school approach. I think our main learnings from this
journey has been:
•
Clarity: being clear with the purpose and the ‘Why’ is extremely
important. People are not going to jump on board if they cannot
see the beneﬁt.
•
Go slow to go faster: I would have loved to run at this and put
all my time and energy into reading, creating, and learning about
dispositions. To be honest, some weekends I did. But this journey
is not about getting it done in a timely manner but getting it
done right, involving those who are going to implement the
outcomes.
•
Context: This process could have been much simpler if we had
just found a few examples and taken the ones we thought would
work. But it would not have been a true representation of Harvest
Home. Understanding your current climate and unpacking what
is important to the students, families, teachers, and whole school
staﬀ allows the creation of a list of dispositions that is more likely
to be implemented.
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Our aim is to create a progression
of what each of these dispositions look
like at each level; also, having a tool kit
of videos, lessons, resources, readings,
and activities for teacher and parents
to use to support these dispositions
throughout the class.

Student participation
Throughout
the
communication
process of introducing the dispositions
to the community, we went back to
our vision of students at the centre of
everything at HHPS and we wanted the
Learner Dispositions to be delivered and
explained by our HHPS Learners.
We got students from across the
school to create videos explaining and
unpacking the diﬀerent disposition,
using the language we developed in
the one-page document, as mentioned
above. The poster in the image (left)
has one of the videos as a QR code. The
language is for the learners; it is far more
powerful coming from the learners
as well. If we did not have the issue of
remote learning last year, we would
have had a lot more student input. That
is part of the next steps this year with
developing the language further with
the students.
We still have a long way to go but
we have started. I’ll ﬁnish oﬀ with a quote
from John Hattie when he was with us
“The impact does not come from what
dispositions you have, but it comes from
the fact that you all believe them.”

Concluding comments

Have the backing of leadership: We have been
very fortunate to have a group of leaders that believe
wholeheartedly. In this snowball model and the focus
on learning dispositions, it needs to be part of the
school’s vision and journey or else it will break down
and you will encounter barrier after barrier. At best, only
those deeply involved in the choice of the dispositions
are likely to implement, and it is unlikely there will be
sustained deep improvements.
We may have the words to explain what we see a
Harvest Home Learner but now comes the hard part:
Implementation. Our learning now is to ensure that we
are embedding these dispositions into everything we do
or else it will just become an extra and slowly die oﬀ. We
have started slowly by introducing each disposition to the
teachers, students, parents and community via videos that the
students are making, making posters and communications
through our school communication platform.
•
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The journey started from one, then
passionate people willing to be that lone
nut in the crowd, and enticing others to
join the movement. Any innovation in a
school cannot be separate from the school vision, and soon
enough it needs to be part of a revised vision.
As that passionate nut in the crowd, I was so excited to
get this oﬀ the ground that I just wanted to get that ball rolling
(fast). But what I learnt was: if this is to be done right, for it to be
part of the culture and keep it collaborative so it is sustainable,
then I need to slow down and form that ﬁrst ‘small snowball’
carefully -- aiming to attract the ﬁrst follower(s), and only later
engage many more. This early group needed to be that the
plan was suﬃciently developed and ready to go and then and
only then can we push it down the hill.
The beauty behind this approach is that once you have
let it go, then it starts to pick up speed and drive itself. It is
no longer one person’s snowball but a collective of everyone’s
experience, expertise, excitement, and ﬂare.
Kyle Hattie
Learning Specialist
kyle.hattie@education.vic.gov.au
Connect 248:

Frankston High School, Vic

The Optima
T

he Optima is a student magazine run by
the members of the Student Leadership
Council at Frankston High School in Melbourne’s
south. It aims to provide a platform for students to
express themselves and showcase their skills and
interests.
The Optima was created as members of the Frankston
High School Student Leadership Council felt that there
was a lack of student input in the school newsletter. Our aim
is to create an engaging space for students to learn about
people and activities around the school.
The ﬁrst issue of The Optima was edited by Tavi
Sharma, a year 12 student in 2020. We were very happy
with the positive reaction from students, teachers and
other members of the school community. We have recently
released our second issue, edited by Lu Yang (a current year
11 student).
We have a dedicated SLC team made up of
approximately 10 students who ask the school student
body for contributions and follow up with interested and
interesting students and staﬀ. The team use Canva to
edit collaboratively. The team try to include students and
teachers with various skills and talents.
In the future, we hope for The Optima to gain a larger
following within the school community, with greater input
and engagement from all students and teachers, hopefully,
becoming a Frankston High School tradition.
Lucy Duck, Oli Emmett and Lu Yang
Frankston HS SLC members
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For more information, contact:
Sarah Bahramis
Director of Student Leadership and Community Engagement
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Learner agency as a living ecology:

Navigating the intersections
and the spaces in between

T

his is the third paper in a series of three that continues our
exploration of learner agency as a living ecology, bringing
attention to the interdependent, relational and contextual dimensions
of agency. Learner agency as a living ecology encompasses a way
of being in the world: a way of being that exists in a delicate balance
where power is viewed productively, where re-imagination is possible,
and where identity and relationships are emergent.
The ﬁrst paper in this series, Learner
Agency as a Living Ecology (in Connect
245, October 2020: 5-10), outlined
how an ecological perspective oﬀers
an alternative and more expansive
understanding of learner agency that
strengthens the possibilities of realising
agency as a human endeavour for all
young people. The second paper (in
Connect 247, February 2021: 12-17)
continued this exploration bringing
attention to the interdependent, relational
and contextual dimensions of agency by
considering the inﬂuence of Where I ﬁnd
myself & Who I ﬁnd myself with.
In this third and ﬁnal paper in the
series, we consider how dialogue and
deep listening strengthen the conditions
for learner agency and how this, in turn,
brings attention to productive power
and the development of a relational
stance where pedagogical partnering
and co-learning are possible. The voices
of young people who partnered with us
in the Research Circle (see Connect 245,
October 2020: 5-10) are included in this
paper and illuminate for us the ways in
which the conditions for learner agency
can be strengthened.

1. Agency: Co-created and emerging
from respectful dialogue
Agency, when understood as a living
ecology, is both dialogical and cocreated. This means that agency comes
to be realised through what happens
between people: the relational
investment in the other. In the context of
12

our education settings, this is signalled
by valuing and taking seriously the
young person’s perspective, respecting
their experience and committing to
listening with integrity and without
judgement (Gillett-Swan & Sargeant,
2019). It is also contingent on a
belief in the young person’s capacity
to make ongoing and worthwhile
contributions to the educational
process, along with the freedom and
opportunities to do so.
A young person’s emergent
capacity to act with autonomy develops
through their relationships with peers
and adults. Gillett-Swan and Sargeant
(2019) suggest:
“....it is adults who have the power
to aﬀord or restrict children’s
autonomy in diﬀerent contexts,
the conﬁdence adults have in
children’s capacity to exhibit
autonomy is signiﬁcant. If the
prevailing view of the child
is one of dependence and
(lacking) capacity ... that has
much consensus and wide adult
agreement, autonomy will be
limited”. (pp 405-406).
Therefore, the possibility of young
people realising agency is enhanced
when the social, emotional and
physical environments in which adults
and young people ﬁnd themselves
are imbued with an ethic of care, and
a belief in the young person and their
capacities to co-create the necessary

conditions for agency through respectful
dialogical encounters (Nieminen, Tai,
Boud, & Henderson, 2021).
When we promote dialogue and
dialogical ways of being with each other,
we are attempting to shift the usual
patterns of ‘talk’ that can tend to prevail in
our learning spaces. Through dialogue, we
aspire to listen more deeply, understand
more fully, embrace diversity, expand
ideas and thinking and seek shared
connections (Haswell, 2020). This is in
contrast to the more transactional ‘talk’
experiences inﬂuenced by an array of
factors, such as the layout of furniture,
a transmission view of knowledge,
exercising control of movement or
the direction of the learning, and the
perception of the role of the teacher.
A critical examination of ‘talk’ through
questions such as who is speaking and
who is listening – the where, how, why, to
whom and to what ends is ‘talk’ directed
(Fielding, 2001) – is an important starting
point. Such examination is likely to provide
insights for learning communities as they
navigate stronger agentic pathways and
learning partnerships where all learners
can ﬂourish (Fielding, 2001; Pearce &
Wood, 2019).
The young people in the research
circle spoke with enthusiasm and insight
when prompted to re-imagine the ‘talk’ in
their classroom setting.
“...our teachers would really listen
to and connect with us and get
to know our personalities and
passions really well. They would
ask for our opinions and have
conversations with us about
our learning and what we want
to learn or how we want to
learn. We would also listen to
others as much as we speak.”
(young person, Year 9)
Connect 248:

As suggested in this comment,
dialogue invites us to remain open to
ourselves and to others, to engage in
deep listening to all and for all and to be
open to the possibility of new ways of
knowing, connecting and being with one
another (Rinaldi, 2008). When we invite
genuine dialogue, we are open to being
aﬀected by others, seeing things from
diﬀerent angles without being committed
hard and fast to one’s own point of view
(Fielding, 2011).
The desire of young people to be
listened to, to be validated and to be
known, was prominent in the voices of
the young people who partnered with
us in the Research Circle, as reﬂected in
these comments:
“when you feel you’re not valued, it
restricts you from putting your ideas
out there. I wish I could just say what
I want.” (young person, Year 7)
“...everyone should be listened to
and be known; known that they are
there...” (young person, Year 6)
The young people we partnered
with recognised that dialogue involves
listening and, through listening, the
possibility of connection and a deep
understanding of the other. This kind
of listening invites both adults and
young people to be comfortable with
uncertainty and to be responsive to what
is emerging rather than following more
ﬁxed and pre-determined pathways. It
asks all involved to be open to the other,
to defer judgement and to clarify and
question with the intention to more
deeply understand.
The experience of ‘talk’ in classroom
settings can also be inﬂuenced by the
physical and material spaces that
learners ﬁnd themselves in with others.
The following comments by young
people illustrate this experience:

down and we just have to copy,
so we’re not learning anything.”
(young person, Year 7)
These kinds of habitual routines,
often unquestioned, inﬂuence the
potential for dialogue by directing
the talk in more linear or transactional
movements, often through the teacher.
Such patterns can create a culture of
passivity and compliance where the
opportunities for dialogical engagement
and the freedom to express oneself are
diminished.
However, as we have witnessed
in the comments from young people,
across all three papers in the series,
young people have the capacity to reimagine alternative patterns of ‘talk’ and
what this might oﬀer to their learning
community. The kinds of alternative
patterns suggested by the young
people over the course of the research
circle, are more dialogical and mutually
respectful, with the desire to create a
more relational space of inclusivity and
care that expands what is possible for
everyone involved.
This suggests that young people
and adults, together, have the capacity
to disrupt the habitual patterns of ‘talk’
through their expressed actions and
words and thereby co-create new,
agentic patterns and ways of being in
dialogue with each other.

2. Agency: Grounded in a conceptualisation of productive power
Schooling has traditionally been
enculturated in inequitable relationships
of power, particularly between young
people and adults.
Reimagining more agentic learning
partnerships provides the impetus to
shift away from a repressive stance of
power over, to an equitable democratic
stance of power with, grounded in an
orientation toward productive power.
This means embracing a stance where
power is situated within the project or
issue at hand (Foucault, 1977; Nelson,
2019), rather than being situated with a
particular person or people. Productive
power enables diversity of perspectives,
ways of knowing and the collective
gifts everyone brings to the learning,
regardless of age, gender or position, to
be acknowledged and drawn on for the
common good of all. When power is
re-imagined in these ways, power shifts
to the project at hand (Foucault, 1988)
enabling mutually inclusive agentic
relationships to be realised – for young
people and adults (Nelson, 2018; Pearce
& Wood, 2019).
Productive power is not about one
person having more power at the cost
of the other. Instead, it is about aligning
and using power in the collective
interests of both young people and
adults. It recognises that when young
people exercise power it is not “...a zero-

“... teachers wouldn’t say, ‘hands
down please’. Instead, we could
sit and talk in a circle; we could
see everyone and then everyone
gets to contribute if they want.
You don’t get left out in a circle...”
(young person, Year 5).
“I’m better at learning when it’s
hands on, rather than just listening
to the teacher talk. I’d rather have
something we try and learn how to
do it; ﬁgure it out, rather than the
teacher telling us all what we have
to do ... on the board writing stuﬀ
May 2021
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sum game in which teachers inevitably
lose out...” (Lundy, 2012 p 407). As Fielding
(2001) argues, “...excluding consideration
of teachers and their voice in student voice
work, is a serious mistake... the latter is a
necessary condition of the former...” (p 106).
Instead, productive power creates
the conditions for, and strengthens,
reciprocal agentic relationships, where
everyone’s voice is necessary. These
mutually inclusive spaces of ‘power with’
invite young people and adults to re-see
each other: “...to encounter each other as
persons, rather than role occupants... [to]
nurture a new understanding, sense of
possibility, and felt respect between adults
and young people...” (Fielding & Moss, 2011
p 9).
A group of young people in the
research circle captured this poignantly:
“When we chat with our teachers,
we see them as humans, and some
of their challenges, and we get to
know them, and they get to know
us.” (young person, Year 9)
“One of our teachers likes talking
about her basketball and it creates
a bond with all of the students.
You’re getting to know her and then
she gets to know you ... so she gets
to understand a lot about us. That
helps us a lot... she (our teacher) is
talking about what we are interested
in; she’s interested in us.” (young
person, Year 7)
When
productive
power
is
understood and experienced as ‘power
with’ there is greater possibility for
authentic experiences of voice and
inclusivity that repositions the ‘other’
and, in turn, each other as co-learners
and co-creators in dynamic ways.
When learner agency is grounded
in productive power, it situates power
in the intersections of learning where
young people are actively discerning
with adults their learning needs and their
learning pathways. These intersections
of discernment create the conditions
whereby young people are trusted
to make decisions in which they are
invested.
“... adults need to trust us to know
what we need: we need freedom.
Instead of just teachers determining
what we need from what they
think, based on a test... for me to
have power, I think learning needs
to be for yourself. You need to be
motivated for yourself and for your
14

own learning. That’s important to
me...” (young person, Year 9).
Understanding
agency
as
grounded in productive power brings
attention to the complexities of power;
in particular: how power is embedded
in language and in the ways language is
used, in positions or roles, and in physical
spaces. Each of these loci of power,
addressed in turn below, require careful
consideration by learning communities
if productive power is to be understood
and experienced.
Language conveys power and
therefore it is important to examine
the ways in which power continually
circulates through discourse, ways
of thinking, speaking and being. This
examination needs to also include how
language is used and the way it shapes
one’s sense of self and the possibility of
who one can be and become within
community. This exploration involves
delving deeply into how power operates
through language in “...visible, hidden and
discursive ways...” (Nelson, 2018: 200) and
how it manifests diﬀerently depending
on “...individual characteristics, attributes,
and social position...” (Gillett-Swan &
Sargeant, 2019: 406). This comment by
a young person reﬂects the complex
manifestation of power in learning
environments:
“Students might not even speak
up or have an opinion, if they
feel intimidated and accept
being directed. If it is like this,
then there is a feeling of others
being superior – that we are told
what our opinion should be or
that teachers are smarter than
students. But really everyone
should be equal – we are all
learners, and we need a say in our
learning.” (young person, Year 9)
Professional
roles
within
education settings are often invested
with positional power that have
considerable inﬂuence over others in
such settings. Role-related power often
becomes embedded in professional
identity and can inﬂuence how young
people are positioned and the ways
in which young people position
themselves in relation to adults.
One young person in the research
circle explained their experience in this
way:
“If learner voice and agency is
not possible for us, we can feel

powerless in our learning; even
overpowered. We might have the
power to speak, or have a tiny
say, but not the power to change
anything; really the teacher still
controls the situation.” (young
person, Year 7)
Understanding the inﬂuence of
role-related power often begins with selfawareness through reﬂecting on how
one’s beliefs, values, and experiences of
professional culture, over time, continue
to shape professional identities. Critical
self-reﬂection on one’s own values, beliefs
and practices, as well as how language is
used, is an important starting point. This,
coupled with ongoing dialogue with
colleagues and young people, is likely
to provide the impetus for adults to reimagine power within the context of their
professional roles.
The physical spaces in which
young people and adults come together
and the conﬁguration of all the material
elements of these spaces, communicate
and construct power. McGregor (2004)
reminds us: “...spaces tell children a great
deal about adult expectations and power
relations...” (p 5). If we are to understand
what our spaces communicate to young
people, we need to create opportunities
to collectively, as a learning community,
analyse the extent to which “...school
spaces, rules of movement, norms of
progression, teacher spaces, student spaces,
aﬀordances of furniture and encouraged
patterns of involvement align with student
voice ideals” (McGregor, 2004: 5) These
possibilities to reimagine spaces for
learning and to understand the extent
to which young people feel welcomed,
respected and valued, signal a shift in
power, as Foucault (1977) suggests, to the
project – of reimagination – itself.
“We should be able to contribute to
discussions about where we want to
sit and who we want to work with;
the teachers should also be able to
talk with us about this...” (young
person, Year 8)
“...I’d like it if the teacher said you
can sit wherever you want. I’d like
us to be given the chance that we
can do this without the teacher
telling us or deciding...” (young
person, Year 5)
Productive power, as described
above, oﬀers an opportunity to shift
the locus of power from residing in the
person – in their actions, decision making,
Connect 248:

language, or positions – to a stance
of power with others, where power is
located in the project or issue at hand.
Such a shift expands the professional
identities of adults: a shift in stance
from being the more powerful other, as
expert, consultant or, even participant,
to a stronger more relational stance as
pedagogical partner and co-learner with
young people.

3. Agency: Enacted through
pedagogical partnering
The ﬁnal section of this paper explores
the way pedagogical partnering creates
the conditions in which agency can be
realised for young people.
In the context of agency as a living
ecology, pedagogy is elevated to an
active and reﬂective ethic of caring
attentiveness to the uniqueness of each
young person and their situation (Van
Manen, 2015). It is a practice of cultivating
pedagogical thoughtfulness and tact in
response to each approaching moment;
what emerges is as much about who we
are in that moment, as to what we do.
There are no sets of rules or
procedures to follow here, but rather
a certain kind of seeing, listening and
responding to young people in ever
changing circumstances that create the
conditions for trusting relationships
(Van Manen, 2015). The orientation to
partnering brings young people and
teachers together in radically new ways
as co-learners, as co-creators and joint
decision-makers on matters of learning
and their own lives (Nelson, 2021). It is
through partnering, and at the inevitable
intersections of diﬀerent perspectives
and priorities that will arise, that deeper
understandings emerge and collective
action is possible .
May 2021

Pedagogical partnering is premised on the belief that young people
are capable of and can strengthen their
capacities to partner with teachers to
co-design responsive pedagogy and
curriculum (Nelson, 2021; Gillett-Swan
and Sargeant, 2019).
Pedagogical partnering requires
serious reconsideration to be given to
the role of ‘student’ and ‘teacher’ and
the relationship these entities have to
each other. In doing so pedagogical
partnering challenges and redresses the
more transactional model of teaching
and ﬂow of knowledge to the student
(Nelson, 2021).
Pedagogical partnering is an
invitation to young people to be in the
dialogue and to participate in the spaces
and encounters that have traditionally
been occupied solely by teachers; these
can become opportunities to transform
these spaces and relationships that
underpin the entrenched roles of
teacher and student.
When young people and adults
engage as partners and co-learners
in important educative work, a shift
in perception and ways of being with
each other is possible. Such shifts, often
played out in socially and politically
charged environments, when anchored
in a belief in the young person’s
capability and in their intrinsic quest
for authenticity, have the potential to
transform what it means to learn and be
a learner – for both young people and
adults. This shift, emerging over time, is
sustained by a developing belief in self
– as a young person and adult - and in
one’s capacity to inﬂuence and shape
learning together (Jones & Charteris,
2017; Mezirow, 1991).

When exploring the idea of
partnering with young people in the
research circle, the young people oﬀered
some insights into what a partnering
stance might mean in the context of their
learning communities. The following
comments provide examples:
“Everyone will be known well, which
will help us as we form as a class
and decide the ways we will work
together and make decisions. We will
be aware of each other’s strengths
and use these in teamwork, making
sure that everyone is included”.
(young person, Year 6)
“We need to help each other, and
sometimes invite others to speak
so their ideas can be considered
too. If we feel safe and respected,
we can put ourselves out there and
feel OK to change our opinions and
compromise. If everyone brings a
positive attitude, that also helps.”
(young person, Year 7)
Another spoke about the new
opportunities partnering might bring:
“We would deﬁnitely have a say in
what our learning looks like and be
able to make choices that are linked
to our inspirations. Everyone would
be working on diﬀerent things based
on where they’re at in their learning,
and we would see teachers and
students learning together through
shared interests. We would also be
able to learn alongside our teachers
who share their passions with us”.
(young person, Year 9)
And another spotlighted the role
trust might play in such partnering;
“Our teachers will trust us more and
we will be able to track our own
learning, see our progress and steer
our learning more”. (young person,
Year 7)
These reﬂections begin to surface
some of the beneﬁts a partnering
orientation might oﬀer young people
and adults. They signal a desire to
inﬂuence how they experience learning
and to mobilise their expertise towards
co-creating pedagogical encounters
that are responsive to the individual and
collective aspirations of those within their
communities (Bourke & Loveridge, 2018;
Fielding & Bragg, 2003).
An orientation towards partnering
within learning communities is likely
to create the conditions where young
people are able to experience substantive
15

pedagogical inﬂuence, thereby creating
the conditions for strong agentic learners.
This joint commitment to mutual learning:
learning with, from and alongside one
another, matters if all learners are to
progress and thrive in their learning,
academically, socially and emotionally.

Conclusion
This third and ﬁnal paper in the series
has continued our exploration of learner
agency as a living ecology, bringing a
deeper appreciation of learner agency
as something individuals, in a diversity
of relationships with others, and in the
ebb and ﬂow of their environments, can
realise over time.
The paper described how agency
is co-created through dialogical and
pedagogical encounters: created in the
spaces between people. These encounters
build relational trust and are imbued with
a belief in the young person and in their
capability to inﬂuence their own learning
and life pathways.
The paper also explored how
agency is grounded in the concept of
productive power, where power shifts
from being invested in the person,
to being located in the process
or product at hand. This can be
understood as power being situated
at the intersections, for example, in the
decision making, in the pedagogical
processes, in the act of creating and
designing and in the dialogue that
grapples with diversity of perspective.
If productive power is to be located in
these spaces of co-creation, in these
encounters and intersections, then
the more traditional and culturally
embedded practices, physical and
material artefacts, language and
identities may need to be disrupted
or re-patterned if learner agency is to
be realised for all young people and
adults.
The three papers in this series
have explored the idea of learner
agency as a living ecology, an ecology
of interdependent relationships within
co-evolving and nested communities.

From this ecological perspective, learner
agency is something individuals, in a
diversity of relationships with others
in their communities, can collectively
realise over time. In this ﬁnal paper we
have brought attention to the dynamic

spaces, encounters and intersections, the
patterns and processes – to the ecology in which learner agency can be realised. It
is here that we discover the beating heart
of learner agency; the freedom to realise
your authentic self.

You can stay connected with EdPartnerships via their website: www.edpartnerships.edu.au
Follow them on Twitter: https://twitter.com/PartnershipsEd
or by connecting via LinkedIn: https://www.linkedin.com/company/edpartnerships-international
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‘Noticing, Observing, Reﬂecting and
Documenting’
As you consider the ideas presented in this paper
and how they might be understood in the context of your
own learning community, we encourage you to privilege
‘Noticing’ – through feeling, seeing and listening and the
pedagogical process of documentation.
Below are some prompts to support your noticing,
observing, reﬂecting and documenting:
•

What do you notice about the
language being used by young people
and adults? What is the impact of
this language? What is the language
revealing about culture?
• What do you notice about the
relationships taking shape between
(1) young people and adults,
(2) between young people and their
peers, (3) between colleagues, and (4)
between teachers and parents or carers?
What does this suggest? What is the
impact of these kinds of relationships
on the realisation of agency for young
people and adults?
• What do you notice about the
physical spaces and the material
elements within these spaces where
learners come together to learn and
be with one another? What do these
spaces inﬂuence? Who is choosing
these spaces? What are they enabling?
What possibilities might they be
diminishing?
• Given all this, what is been revealed
about ‘power’?
After engaging in the process of
‘Noticing, Observing, Reﬂecting and
Documenting’, you may like to take some
time – by yourself and then with others –
to share and make sense of your noticings.
What do these noticings reveal about you,
about others and the ways in which the
cultural, social and material environments
are shaping us and we, in turn, are shaping
them?
Dr. Jayne Louise Collins
and Larissa Raymond
EdPartnerships International
jcollins@edpartnerships.edu.au
lraymond@edpartnerships.edu.au
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“Documentation not only lends itself to interpretation
but is itself interpretation. It is a narrative form, both
intrapersonal and interpersonal communication - it oﬀers
those who document ... an opportunity for reﬂection and
learning.” (Rinaldi, 2001, p. 86).
“Documentation challenges one’s conceptions of teaching
and learning, [and] what it means to authentically search
for meaning.” (Turner & Wilson, 2010, p. 5).
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Mentone Grammar School, Vic

Agency & Mathematics:

Leveraging learner agency to
empower mathematicians
O

f all the subjects that our students engage in, mathematics is
How then might we shift
the one most requiring an injection of learner agency. What
this model, and what role
is it about mathematics that engenders it to modes of teaching that
does learner agency play in a
are so heavily teacher-directed? How might this change if we seek to
reimagined mathematics?
understand the place that learner agency plays in producing learners
Learner Agency is the most
who will emerge from our classrooms with a love of mathematics and transformative ingredient we might add
to our mathematics classrooms. Learning
a deep understanding of its beauty?
Contemplating
the
eﬀects
of traditional mathematics in “A
Mathematicians Lament”, Paul Lockhart
wrote:
“If I had to design a mechanism for
the express purpose of destroying a
child’s natural curiosity and love of
pattern-making, I couldn’t possibly
do as good a job as is currently
being done - I simply wouldn’t have
the imagination to come up with
the kind of senseless, soul-crushing
ideas that constitute contemporary
mathematics education.” (Lockhart,
2009: 2)
The dominant mode of delivery for
mathematical education is well-rooted in
the history of education. It sends a clear
message to learners about the nature
of learning in the discipline. In these
classrooms, the role of the teacher is to
demonstrate the methods that students
will then follow. The teacher asks the
questions, and the students apply the
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given method and, if they accurately
follow the steps as described, arrive at
the required solution. Students learn
that mathematics is about the transfer
and absorption of a body of knowledge.
The roles of the teacher and the student
in this model are clear, and it is the lack of
any compulsion towards an emotional
or personal connection with the content
that leads to the “senseless, soul-crushing”
model described by Lockhart.
These traditional methods of
teaching maths have more in common
with how we programme a computer
than what we might do if we wanted to
encourage learner agency. The product
of most computational thinking, an
algorithm is in essence just a step by step
list of instructions that a machine can
follow. We shouldn’t be overly surprised
then when our students consider
mathematics as a discipline without
soul. There are few, if any, opportunities
for creativity or critical thinking and no
place for personal expression or agency.

is best achieved when it is driven by
the learner. When the learner owns the
process and when their success in the
learning endeavour results from the
strategic actions that they take, ‘learner
ﬂow’ becomes possible. When critical
decisions are made for the learner, when
the learning requires that they merely
follow directions, when learning happens
to you rather than because of you,
engagement declines.
“By giving students a voice you send
the message that their ideas and
thinking are relevant to the learning
that takes place and they begin to
naturally take agency over their
learning if we hand them the baton.”
(Jennifer LaTarte, cited in Ritchhart
and Church, 2020: 19)
Our children will need a sense
of agency empowered by capacities
required to activate or perform their
intentions (Clapp et al, 2017). They
must become creative problem ﬁnders
through learning opportunities that
allow them to “sense that there is a puzzle
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somewhere or a task to be accomplished”
(Csikszentmihalyi, 2013: 95) and respond
strategically, creatively and collaboratively
towards solutions devised with empathy
and a long-term view of impacts and realcosts (Kelley, 2013). Our students must
be shown the value of acquiring deep
understandings through weaving ideas
together, going beyond information and
ﬁguring things out (Ritchhart, 2015).
Such learning requires a reimagining
of what the discipline of mathematics is
about. Instead of teaching our students
how to do mathematics, our goal should
be to teach them and empower them to
be mathematicians. Such an approach
requires an understanding of what it
is that mathematicians do and what
mathematics is.
“A mathematician, like a painter or
poet, is a maker of patterns. If his
patterns are more permanent than
theirs, it is because they are made
with ideas.” (Hardy, 1940: 13)
With such a description of what
a mathematician does in mind, our
approach to the discipline should begin
to change.

Makers of patterns
Our students require the capacity to
become makers of patterns derived from
the mathematical ideas they explore
and uncover. Just as a poet or painter
expresses their connection with the
world, the mathematician ﬁnds their voice
in the patterns they explore through their
mathematical inquiries.
Sadly, our current model of
mathematics
education
borrows
little from the ﬁeld of art education,
going no further than elementary art
appreciation. Our students learn to look
at mathematics and copy mathematics
without understanding why and with no
compulsion to be mathematicians.
“By concentrating on what, and
leaving out why, mathematics
is reduced to an empty shell. The
art is not in the “truth” but in the
explanation, the argument. It is
the argument itself which gives the
truth its context, and determines
what is really being said and
meant. Mathematics is the art of
explanation. If you deny students
the opportunity to engage in this
activity – to pose their own problems,
make their own conjectures and
discoveries, to be wrong, to be
creatively frustrated, to have an
May 2021

inspiration, and to cobble together
their own explanations and proofs
– you deny them mathematics
itself.” (Lockhart, 2009)
This reimagining of mathematics
begins when we reorient our approach
to teaching and learning. Instead of
dry lessons that strictly adhere to
an “I do, We do, You do” framework,
mathematics education can be liberated
by ﬁrst allowing students to explore
rich contexts with the potential for
connectedness and meaning.
“Exploring
meaningful
and
important concepts that are
connected to the world often
means students want to take
action. Providing opportunities
and structures for them to do so
encourages students’ agency and
power while making the learning
relevant.” (Ritchhart, 2015: 8)

Flipping curriculum
We can do this by ﬂipping the order
of our planned curriculum. Instead of
ending our learning journey with a rich
problem, this should be the place where
a mathematical inquiry begins. When we
start our learning with a problem, when
that problem matters to the learner
and invites them to seek a solution, we
begin to invite learner agency into our
classrooms.

“Agency”, is the ability to make
choices and direct activity based
on one’s own resourcefulness and
enterprise. This entails thinking
about the world not as something
that unfolds separate and apart
from us but as a ﬁeld of action
that we can potentially direct and
inﬂuence.” (Ritchhart, 2015: 77)
Such a deﬁnition of agency requires
our students to be self-navigating learners
who routinely make choices about
the directions that their mathematical
inquiries will take. Such a model will
invoke situations where our learners
struggle to ﬁnd a path towards a viable
solution. They will make mistakes and
fail. At these times, we have a choice to
make, do we allow them to engage in
productive struggle, or do we rescue
them? The challenge is to trust in our
ability to spot the diﬀerence between a
student engaged in productive struggle
and a student who lacks the resources to
move their learning forward. Productive
struggle is best met by supportive
mentoring towards sustained eﬀort and
reﬂective practices. The student who is
overwhelmed and lacks the necessary
knowledge for a step in the right direction
is likely to be open to the introduction of
a new tool. The trick is to oﬀer a new tool,
not a life-line.... to leave the challenge in
place while providing a way forward.
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While the prospect of empowering mathematical agency
may seem daunting, it does not need to be. Including time
for a Number Talk within each mathematics lesson is a simple
step in this direction. Doing so sends a powerful message to
students about the nature of mathematics.
When we emphasise mathematical reasoning, as the
curriculum invites us to, we create rich opportunities for
student thinking. Mathematical reasoning is deﬁned by the
writers of the Australian Curriculum as follows:
Students develop an increasingly sophisticated capacity
for logical thought and actions, such as analysing,
proving, evaluating, explaining, inferring, justifying and
generalising. Students are reasoning mathematically
when they explain their thinking, deduce and justify
strategies used and conclusions reached, adapt the
known to the unknown, transfer learning from one
context to another, prove that something is true or false,
and compare and contrast related ideas and explain their
choices. (ACARA, 2010)
In this extract from the Australian curriculum, we see
the seeds of learner agency tied closely to the act of being a
mathematician. It is critical to note here that it is our students
who are developing their capacity for logical thought as they
reason mathematically and as they explain, deduce and justify
their thinking and adapt to the known and unknown.
Such an outcome will not be achieved by pedagogies
that privilege rote learning.
If our students are to engage with agency in mathematical
reasoning, they must encounter learning opportunities that
require this within a classroom culture that values thinking. Our
students need to routinely engage with learning that requires
thoughtful action and justiﬁcation of chosen methods. This is
likely to occur in classrooms where student thinking is named,
noticed and celebrated.
Teachers who use thinking routines as scaﬀolds for lowﬂoor, high-ceiling, wide-walled (open-ended) tasks are more
likely to foster learner agency. In this, we are describing a task

that is accessible by all learners (low-ﬂoor), has scope for
enrichment and extension (high-ceilings) and has multiple
possible solutions and methods of engagement (wide-walls).
Such rich tasks, when linked to learning that is likely to matter
in the lives our learners are likely to live, are highly engaging
and naturally supportive of learner agency.
When we combine opportunities for our students to
explore meaningful and important concepts connected
to their world, when we encourage them to embrace
productive struggle and seek out the patterns and beauty
of mathematics, we create a space in which learner agency
is valued. When we do these things, and in doing so, invite
agency into our math classrooms, we allow mathematics
and mathematicians to thrive.
Nigel Coutts
Head of Teaching & Learning F-6, Mentone Grammar
The Learner’s Way: www.thelearnersway.net
ncoutts@mac.com
Clapp, E., Ross, J., Oxman Ryan, J. & Tishman, S. (2017) Makercentered learning: empowering young people to shape their
worlds. San Francisco, Josey Bass.
Csikszentmihalyi, M. (2013) Creativity: Flow and the psychology
of discovery and invention, New York, Harper Perennial
Hardy, G. H. (1940) A mathematician’s apology. University of
Alberta Mathematical Sciences Society
Kelley, D. (2013) Creative Conﬁdence: Unleashing the Creative
Potential Within Us All, London, Harper Collins.
Lockhart, P. (2009) A Mathematician’s Lament: How school
cheats us out of our most fascinating and imaginative art
form. Bellevue Literary Press
Ritchhart, R. (2015) Creating cultures of thinking: The eight
forces we must truly master to transform our school, San
Francisco, Josey-Bass.
Ritchhart, R. & Church, M. (2020) The Power of Making Thinking
Visible: Practices to engage and empower all learners. New
Jersey; Josey Bass

Questions that focus on
mathematical reasoning:

Questions that direct students towards mathematical
reasoning while problem solving:

•
•
•
•
•

•
•
•

•

•
•

What’s going on here?
What makes you say that?
What are you noticing?
What do you wonder?
Tell me something about the
problem.
Forget about the question for a
second. What’s going on in this
situation?
What do you estimate the
answer might be?
What do you predict the solution
might look like?

•
•
•
•
•
•
•

Can you read the problem aloud again?
Let’s go back to the question for a second. Is everything still making sense?
Let’s refresh our memories about what each of these numbers represents.
What does “this” mean?
Let’s put numbers aside for a second and think about the units.
Do they check out?
Let’s try to visualise what’s going on in this problem.
Does that seem possible?
Can we visualise this in another way? What do you notice now?
What do we know? What don’t we know?
What is not the answer? Why?
What makes you say that?
Is there a pattern here? What is it? Can you describe it, draw it or make it?

Southall, Ed. (2007)
Yes, but why? Teaching for understanding in mathematics (SAGE Publications)
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Vincentia High School, NSW

There is power in
listening to the voiceless

I

am an Indigenous student in Year 11 at Vincentia High School (South
Coast, New South Wales). I am in a Support Class as I have Autism
and ADHD. I have been in a Support Class since I was in Year 2. I was
approached to be involved in the Minister’s Student Council steering
committee by Meaghan Goerlach who is the Head Teacher of the
Support Unit. Miss Meaghan thought it would be a great opportunity
for me to have a go and try something diﬀerent.
When I read through the information
Miss Meaghan gave me, I really wanted
to be involved because I knew there was
kids out there who never are given these
kinds of opportunities for all kinds of
reasons. I wanted to represent and give
a voice to kids with disabilities, kids who
had behavioural problems or who came
from backgrounds where every day was
a struggle. I also wanted to represent
Aboriginal students as well.
The reason I was so passionate
about this was: most of my schooling I
have been that kid who never was given
opportunities because of my behaviours.
I gave up on trying out for anything and
even gave up trying to defend myself
when I was in trouble for things that had
nothing to do with me. My behaviours
stem from my Autism and ADHD and I
ﬁnd it really hard to concentrate.
I know I can be a handful, but I am
also a good kid who has ideas like every
other kid. I just ﬁnd it really hard to regulate
my emotions and responses to situations.
I have seen students at my school from
the support unit be on things like the SRC
but I think they are only there because
the school has to include everyone.
These kids do not seem to have a
voice and their ideas are not used. I ﬁnd
this unfair as kids with disabilities can
be some of the smartest people you will
meet. If given an opportunity, they have
the capacity to keep up with mainstream
kids on these types of activities and have
lots to contribute.
When I applied I did not think I would
stand a chance. When I was selected I
was initially really excited but then really
May 2021

scared. I was scared that I would not
understand what was going on, I would
not know how to talk to other students
on the committee and would I have
something worthwhile to contribute
and how could I get that across.

Miss Meaghan has supported me
the whole way. She has sat with me during
Zoom meetings with the committee and
she has been my biggest cheerleader. I
could not have gotten this far without her.
She believes in me and that is all it takes:
one person at school who believes in
you and shows you that you are capable;
one person who cares enough to show
you that you are worth opportunities like
every other kid.
I got to know the kids and the
committee facilitators, Dani and Kim,
through the Zoom meetings and was so
excited when I found out we were meeting
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in Sydney. My dad accompanied me to
support me through the experience.
Dani and Kim kept in contact with my
mum to see what was needed to ensure
I was supported and had a great time.
The kids on the committee were so
amazing. They made me feel welcome
and they saw past my disability.
I, for the ﬁrst time in my life, was
part of a group like every other kid. I
had the most amazing time and made
some really great friends. I have some
of the pictures of our group from
Sydney framed. I have gained so much
conﬁdence in being able to speak in
public and with people I don’t know. I
also have learned that I am important
and have ideas that people want to hear
about.
I am not sure on how things could
be improved to ensure that kids like me
are given an opportunity to participate,
as it is up to the schools themselves
to promote this, but would love to
see more kids like me be given these
opportunities as no matter what our
background we count and deserve to
be included.
Jay Sutton
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A parent’s perspective

A

s a parent of a child with
a disability, whilst there is
joy, there is also lots of tears. You
learn very early on to ﬁght for
your child for every opportunity.
Even so there is only so much
you can do.
When Jay was selected for the
Committee he was so excited. I
was nervous for him but knew he
had it in him to exceed.
Meeting the other students
in Sydney was such a highlight for
him. I had not seen him so excited
and engaged for a long time. Jay
is very proud of his Indigenous
heritage and is very involved in the
Indigenous community at school.
Helping with the acknowledgement
to country was a moment for him
he is most proud of.

This experience ﬁlls my heart with
happiness to see him so animated. It
took a lot of time and a whole village
of supports to get him through to
this point in his life. The fact that the
students included him and made
him feel like he mattered made more
diﬀerence in his life than you will
ever know as he has always felt on
the outer and is acutely aware he has
diﬀerences.
The ﬂow-on from this has been
wonderful. Jay has been interviewed
for the local paper and also the local
magazine. He was interviewed by Jill
Stevens, Communications Coordinator
from the Department’s Disability
Strategy Team, which was wonderful.
The attention he has received has
been positive and has done amazing
things for Jay’s self-esteem.
Heidi Sutton
Jay’s mother
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Brisbane Catholic Education, Qld

Workshop commits to
our Student Voice

W

hile most students and teachers were enjoying a welldeserved break from school in the holidays, 20 stakeholders
– including students, parents, school and oﬃce staﬀ – gathered
on Thursday 15 April 2021 to discuss Brisbane Catholic Education
(BCE) ’s commitment to Student Voice.
The aim of the workshop
was to co-create a BCE Student
Voice Commitment Statement
outlining BCE’s promise at all
levels (classroom, school and
system) to:
•
listen to the voices of all
BCE students,
•
seek student input and
learn from them, and
•
oﬀer opportunities for students to
partner in decisions that impact
their education experience.
Facilitated by consultant Amy
Stephenson from Unique Outcomes,
the day began with a highly anticipated,
competitive, and nail-biting game of
scissors, paper, rock to warm up the
space.
Following this, the discussions began
as representatives from BCE Executive,
Leadership Team and Senior staﬀ,
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students, parents, and teachers voiced
their opinions and discussed what the
commitment could look like. A World
Café process ensured that everyone’s
voice was heard.
The ﬁnal session of the day
involved stakeholders prioritising ideas
they believed needed to be included in
the Commitment Statement. At the end
of the day all stakeholders expressed
their thanks for the opportunity to be
involved in creating the Student Voice
Commitment Statement.

I believe a signiﬁcant step was
taken to ensure decisions and structures
throughout BCE are viewed through a
new lens, giving all stakeholders including
students, teachers, and parents, the
opportunity to input into decisions which
impact on them. The potential for
student–staﬀ partnerships was
seen continuously throughout the
workshop. Despite the diﬀerences
in age, gender, background, beliefs
and roles within BCE, collaboration
ﬂourished, embodying the values
of integrity, justice, hope and
excellence that underpin our BCE
community.
I thank all stakeholders who
attended, Amy Stephenson for facilitating
the event; and Carolyn, Renee and the
rest of the BCE Student Voice Team for
driving this important change.
Holly Megaw
St John Fisher College, Bracken Ridge BCE
Student Voice Peer Mentor 2021
The Commitment Statement is
currently being drafted, and will be
available shortly.
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Student Voices | Florida Students United, Florida, USA

iGEN Connections

Healthy relationships begin with
fostering intergenerational relationships

T

he global COVID-19 pandemic sharply underscores the
importance of compassionate, caring, and healthy relationships
(CDC, 2021). Engaging people of all ages in quality relationships fosters
fundamental protective factors that promote happiness, longevity,
and overall well-being.
“The Student Voices iGEN
Committee of Florida has put the
mental wellness of Florida’s seniors at
the top of their agenda,” said Florida
Department of Elder Aﬀairs (DOEA)
Secretary Richard Prudom. “DOEA has
been on the forefront of social isolation
and mental wellness initiatives for older
adults, and we are thrilled to partner
with iGEN. The grassroots, studentled organisation is making healthy
intergenerational relationships possible
throughout the state.”
As an historic milestone in US history,
older adults are projected to outnumber
children by 2034 (US Census Bureau, 2019).
Leveraging this demographic shift and the
enduring beneﬁts for all generations, the
Sunshine State is working to collectively
make this intergenerational match and
create long-lasting change.
In partnership with the Florida
Department of Elder Aﬀairs (FDOE),
Florida students throughout the state
of Florida are answering
this call to action to foster
intergenerational relationships
to improve health and wellness,
promote mutual compassion,
and enhance resiliency across
the lifespan (AARP, 2020). Hence
the coordination of a series of
statewide,
inter-generational
connections,
aﬀectionately
called “iGEN.”
iGEN is a committee of
Student Voices | Florida Students
United. The iGEN Committee
has coordinated a series of
statewide
intergenerational
connection webinars and will
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continue to do so. These on-line events
bring together people of all ages, from
thus far 7 to 74 years, to engage in
meaningful conversation, laughter, and
on-line games.
The Student Voices partnership
began last year, a few weeks after
COVID-19 was declared a national
emergency. The partnership formed
to unite students and communities.
Guided by the nationally recognised
Whole School, Whole Community,
Whole Child (WSCC) model, students
throughout Florida partner with local
organisations and state agencies
to address issues of concern, such
as mental health and wellness,
intergenerational social connectedness,
and multicultural sensitivity.
Student Voices | Florida Students
United is a partnership of statewide,
student-led
and
adult-supported
organisations
who
intentionally
recognises the inextricable interplay

between education and health. Their vision
is to support, engage, and impact students
using the WSCC model as a guide.
Facilitated by the Florida Atlantic
University Oﬃce of Educational
Leadership and Learning (OELL) and
Florida A&M University College of
Education, student-led organisations
involved include: Boys & Girls Club
Florida Alliance, Florida Association
of Student Councils, Florida Key Club,
Gang Alternatives Program, Health
Improvement Project, Healthy Teens
Coalition, MindFULL Me, One Love,
Sandy Hook Promise, Students Working
Against Tobacco, Tampa Teens, Teens
Advocating Together, and the Children’s
Trust of Miami-Dade.
For further information, please
contact:
John E Critelli Jr
Student Voices Coordinator
jcritelli204@fau.edu
Daniel Reyes-Guerra, PhD
Advisor
dreyes@fau.edu
Tamara Gibson-Alonso EdD
Consultant
tamara.gibsonalonso@famu.edu
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International Conference, USA

International Summit on Student Voice June 2021

J

oin us for the 12th annual International
Gathering to address the issues and movement
surrounding student voice within K-16 educational
spaces: the International Summit on Student Voice:
Practices, Tactics, and Tips - on June 24-25, 2021.
Register at tinyurl.com/ISSV2021

We invite students of all ages and adult allies to join,
though the concepts may be best suited for middle school
through college students. We hope to interest participants who
are new to student voice and/or community organising and
want to establish a community of student voice activists who
are passionate about improving educational opportunities.
It’s OK if you’ve never given Student Voice much thought and
want to learn more or if you are immersed in the eﬀorts daily!
Those that held these events before know the importance
of the active engagement of students and have dedicated
their work and research to bring visibility and credibility to the
importance of student voice. Students in both primary and
secondary education have been historically excluded from
being active participants in their education. Students have
been undercut as stakeholders in a system that is supposedly
designed to beneﬁt students. Most educational decisions today
are continuing to exclude students in the conversation, even
after international youth advocacy movements have rocked
the world stage over the past decade.
Throughout the world, there is a visible increase in student
voice in schools and organisations, but it’s not enough. We
recognise that there are schools, nonproﬁts, and community
organisations working hard to close this stakeholder gap, but
we need systemic change for large scale improvements. And
we believe that students and their adult allies are the way to
bring about that change.
Thanks to our generous sponsors, Pathways 2 Tomorrow
and the Iowa Student Learning Institute, there is no cost to
participate. The sheer number and quality of our Summit
partners emphasises the growing support and sense of urgency
for the emphasis on student voice. We collectively believe that
students not only deserve to be a part of the process but are a
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critical partner needed at any table where decisions are being
made that will impact their lives both now and in the future.

June 24, 2021
Day one is a skill building day focused on:
•
Student voice through the arts
•
Grassroots organising tactics
•
Strategies for authentic youth/adult partnerships
At the end of day one, On Demand recorded sessions
from many of our Partners will be released with dates/times for
a live follow up Q&A opportunity later in the summer.

June 25, 2021
Day two is where you share your voice; in a ‘world café’-like
process participants will be able to choose a topic identiﬁed by
students and/or propose their own topic they wish to discuss.
We anticipate rousing dialogue and great opportunities for
networking, learning, and being inspired with each other.
And... intertwined with all that learning and sharing, we’ll
have a some fun as well!
The summit is currently limited to 500 participants but
may increase if there is more demand. You can register up to
two days before the summit. This is to make sure we have
accurate numbers for our facilitators to work with in breakout
rooms and activities.
J. D. Deal and Kay A. Augustine
Co-coordinators ISSV 2021
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Just what is Student Voice?
Activity break
Sharing voice through the Arts
Breakout sessions
Screen Break
Student Voice Organizing: how do
you inspire other students to join
you; diverse coalition building
Youth-Adult Partnerships: how to
create and sustain authentic
partnerships; diverse coalition
building
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Screen break
2:20 PM
Activity
2:30 PM
Share your voice topic #2
3:30 PM
Observations & What comes next
4:15 PM
Closing Activity
4:30 PM

End
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Please note that all times are US Central Daylight Time;
please calculate and adjust for your local time zone.
May 2021
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Student Voice Conference 2021, Australia

Student Voice Conference 2021
SAVE THE DATE
Monday 13th-Wednesday 15th December 2021
The venue will be Deakin Downtown
Level 12, Tower 2, 727 Collins St, Melbourne
Following the successful on-line Australasian Student Voice
Conference in December 2020 (see Connect 247 for a report), the
organising committee is starting to plan the 2021 event.
The Conference will have a hybrid format: both online and face-to-face.
It will be for students, practitioners, researchers, school leaders
and so on.
Further details will be in the August issue of Connect.
In the meantime, please save the date.
For further information or to express interest, contact:
Trang Hoang
Co-Convenor for Children and Student Voice Special Interest Group
tho@deakin.edu.au
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Preston, Lancashire, England

Are you listening?
O

n Sunday 28th March, 2021, we held our Youth Conference
‘Are You Listening?’, which brought together several groups within
four education settings. We had young people from St Bede’s High
School, Lytham, Our Lady’s High School, Preston, St Cecilia’s High
School, Longridge and Cardinal Newman College, Preston (UK).
The afternoon started at 1pm and
began with an introduction to the theme,
which was mostly written by Rebecca
and delivered by me, Hallie. We then
participated in the ﬁrst workshop, which
was led by Angela, and enabled the
groups to mix and build new relationships.
We split the groups into three breakout
rooms and the young people were given
the task of ﬁnding something that they all
have in common, for example: one group
found that they all said winter was their
favourite season. This workshop ensured
that the young people got talking to
one another and they were able to build
a foundation for new relationships as
they found a similarity between each
other within the ﬁrst 20 minutes of the
conference.
The second workshop was led
by Lois, one of our young people who
is part of the Youth Work Team. Lois’
workshop was based on the theme of
sexual harassment victim blaming, a
topic that is very much of discussion in
the modern world and has become more
widely spoken about since recent events
that took place. This workshop allowed
the young people to speak openly about
sexual harassment, especially as young
women, and it provided a reﬂection for
how we can prevent victim blaming
behaviour, and how people in power can
prevent sexual harassment.
We used a whiteboard on Zoom,
which empowered the young people to
write their thoughts and feelings related

to the topic. Some points mentioned
regarding people in power were: having
more resources available to those
impacted and making education on the
topic mandatory. Some points about
how we can prevent victim blaming
included: not invalidating people
who share their own experiences and
ensuring being catcalled isn’t seen as a
compliment.
Following on from this workshop,
Angela, Lois and I split into three
breakout rooms, with the young people
being in diﬀerent groups to earlier, and
we led some games. This allowed the
groups to mix and talk to one another
on a personal and fun level. For example:
the group I was with played the word
association game but instead of saying
something related to the word, we had
to say something that had no relation
whatsoever, such as ‘truck’ and ‘pencil’.
It was a great way to bond with one
another and have a laugh!
The ﬁnal workshop of the day was
‘Here I Am’ which was led by Beth, Megan
and Maisie and the girls provided an
introduction to the research project that
they are participating in in partnership
with UCLAN. The ‘Here I Am’ project
focuses on young people’s wellbeing, and
the girls are conducting research into the
wellbeing of Year 7 high school pupils.
We split the groups into breakout
rooms, again being diﬀerent to the ones
they were in earlier, and we discussed

three questions: ‘How do you like to
share you issues/deal with them?’, with
responses such as ‘spending time with
pets’ and ‘keeping a journal’; ‘Do you ﬁnd
it easy to talk about your mental health
problems? Why/Why not?’ which had
responses like ‘no, I don’t want to feel
judged’ and ‘it’s quite a taboo subject’;
and ‘What do you think are the main
symptoms and causes for mental health
problems?’ with answers including:
‘school, college and the pressure put on
young people’, ‘having to learn about the
world yourself’ and ‘symptoms being very
broad across all individuals’. Overall, this
workshop provided a fantastic talking
space for our young people to share their
experiences, their thoughts and connect
to one another who perhaps feel a similar
way.
The day concluded with a reﬂection
that allowed everyone to share their
thoughts on the conference and to talk
openly about the beneﬁt it had had
for them individually. Below are some
examples of people’s thoughts of the
afternoon:
“I really enjoyed this conference as
I felt comfortable in being open
and honest – a very inviting, warm
atmosphere was created. I loved
the use of breakout rooms to ensure
everyone got the chance to speak
their mind and chat with new
people about important topics. Also,
each workshop was fascinating and
very informative; I am so thankful I
could attend!” (Bismah)
“I think all the workshops really hit
the nail on the head; they perfectly
summed up all my feelings on the
workshops but in a sensitive manner
which made me feel completely
comfortable to open up with
everyone.” (Liz)
Hallie Brady
Impact Youth Group Youth Working Team
halhaggis@LIVE.CO.UK
This Youth Conference was held on
Zoom, organised by Impact Youth Groups
and was also part of the UK YOUTH
EmpowHER young women’s project.

May 2021
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Peer Support Australia

School peer support programs can build
student resilience in the wake of COVID-19

P

rofessor John Toumbourou, Deakin University Chair in Health
Psychology recently said that “there is an urgent need for school
programs to rebuild the wellbeing and resilience of Australian students
in the wake of COVID 19. Peer support oﬀers a model to improve
wellbeing programs and reach large student populations”.
His comments follow the release
of a research report evaluating the
eﬀectiveness of Australian peer support
programs. Working closely with Deakin
University’s Centre for Social and Early
Emotional Development (SEED), Peer
Support Australia commissioned the
Promoting positive youth development
in schools: A program logic analysis
of Peer Support Australia. The report
analysed the eﬀectiveness of Peer
Support Australia’s programs in the
education sector.
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Professor Toumbourou, who was
the lead investigator of the report, said
the report provided strong evidence
about the eﬀectiveness of peer support
modules and delivered clear, evidencebased recommendations for Peer
Support Australia.
“Peer mentoring programs result
in a range of health and social
beneﬁts which become clearer
when programs are clearly
structured. This is something Peer

Support Australia excels at in its core
areas of resilience, character and
positive development. The programs
have the potential to be further
enhanced to reach more students
and involve them in implementing
prevention programs in their school
and community.
“Given their evidence in improving
student mental health, I would urge
education providers to use these
programs to build student resilience
in the wake of COVID-19.”
Greg Cantwell, the CEO of Peer
Support Australia said the report was
commissioned as part of the 50th
anniversary of the organisation and
summarised the sustained innovation
Peer Support Australia has achieved in
the ﬁeld of youth wellbeing.
“Since 1971, we have always
operated with the vision that
through wellbeing, every Australian
student can reach their full
potential.
“This report demonstrates the
eﬀectiveness of our peer support
programs and how we have
maintained our industry relevance
and title over the past 50 years.”
This year, Peer Support Australia
says it will look to continue on its path of
innovation and commitment to providing
holistic programs to engage with school
communities.
To read the full Promoting positive
youth development in schools: A program
logic analysis of Peer Support Australia
report click on: https://bit.ly/2SnkAPR .
To learn more about Peer Support
Australia, head to:
www.peersupport.edu.au
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VicSRC Congress Update

V

icSRC has been hard at work on the advocacy priorities set by The organisation has been focussed
on building internal cultural awareness
students at Congress 2020.

Focussing on four main issues that
are at the centre of the education system
this year, the Student Executive Advisory
Committee members and staﬀ have been
working to bring student voice to the
Department of Education and Training
around the embedding of vocational
pathways within the Victorian Certiﬁcate
of Education (VCE).
Mental health education and
sexuality education have been major
topics not only in education but more
widely. VicSRC commends the Victorian

May 2021

Government on their commitments
to youth mental health support in
the wake of the diﬃculty of 2020.
Similarly VicSRC welcomes the recent
announcement of mandatory consent
education in all Victorian government
schools. Students want mental health
support and sexuality education
that is inclusive, relevant and useful to
everyone and these are great steps in
the right direction.
VicSRC’s fourth major advocacy
priority is Igniting Indigenous Inclusion.

and capacity. Keep an eye on VicSRC
social media channels for an upcoming
campaign about how students can lead
building awareness in their schools.
2020 gave VicSRC the opportunity
to explore new ways of delivering
Congress and we haven’t wasted those
learnings.
Congress 2021 will amplify the roar
of student voice in a new and exciting
way! Stay tuned to VicSRC social media
channels for VicSRC’s Congress 2021
announcement coming very soon ...
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VicSRC’s Framework for Including
Students in Decision Making

V

icSRC has released their framework for including
students in decision making based on years of working
in partnership with students in all aspects of its work.
This
framework
outlines
VicSRC’s fundamental approach to
empowering students to be actively

involved in decision making and
provides practical advice for adults
in education settings to follow.

Enable student representatives to be actively involved in
annual and strategic plans, and goal setting.
Regularly invite students to provide advice and recommendations
on new and existing school policies and procedures.

Involve students in curriculum reviews, learning and practice
communities, and discussions about pedagogy.

A

B

C

Support student representatives
to meet regularly with school
leadership (principal/assistant
principal) about student-led
priorities in school.

A
LEADERSHIP
STRUCTURES

B

space for students that
A Make
represent cohorts less likely to be

heard through other mechanisms.

OPPORTUNITIES

Co-create ongoing
opportunities with students for
them to provide advice and
feedback into strategic and
operational decisions.
Make specific space for
students to contribute to school
governance (council/board)
meetings and provide clear
updates for them to feed back
to the student community.

Every school has a diﬀerent
journey to student-adult partnerships and VicSRC’s framework can
support schools along the way.

Build school leadership
structures that are
welcoming and
accommodating of
students and value
their opinions and
advice.

FRAMEWORK
FOR INCLUDING
STUDENTS IN
DECISION
MAKING
INFORMATION

CO-CREATION

Actively engage and
enable students to
co-create inclusive and
accessible mechanisms
for gathering and sharing
feedback from students.

PARAMETERS

B

Support students to identify and understand
key internal and external policies that influence
and impact decision making at school.

rather than impose
current mechanisms
or structures (i.e.
SRCs, Prefects etc)

A

Identify and clearly
communicate the
parameters of the
students’ influence.

Be transparent around
what changes are
possible in the short,
medium and long
term and what the
school’s priorities are.

students to
B Support
understand who makes

Provide accessible
information to ensure
informed decision
making.
Provide students with appropriate local and
system data sets where available.

students to
B Enable
identify their needs

which decisions in school.

C

Provide accurate timelines for
decision making processes and
change implementation.

A

Student Executive Camp

A

fter a year on-line, the VicSRC Student
Executive Advisory Committee at last
met in-person and had a brilliant time at camp
recently. Lots of laughs, in-depth discussions, and
great ideas for the year to come.
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VicSRC at The Age
Schools Summit

V

icSRC was excited to catch up with
Parents Victoria and heaps of other
awesome education stakeholders at the
recent The Age Schools Summit. VicSRC
Student Executive Advisory Committee
member Aakriti spoke on the opening
panel about students’ experience of
COVID and what the education system
can learn from it:

“Remote learning
has exposed massive
possibilities... students being
able to learn at their own
pace, multiple mediums of
support to let students tailor
their learning, the ﬂexibility
in how students want to
extend their learning.”
(Aakriti talking about the silver linings from
COVID-19 remote learning experiences)
Aakriti is shown here with
Parents Victoria’s Gail Hardy.

Teach the Teacher Workshops 2021

D

esigned by students, VicSRC’s Teach the
Teacher Program is a whole school student-led
framework to encourage and enable student voice,
agency and leadership. Teach the Teacher supports
students to drive change at school by leading
collaborative conversations with teachers, school
leadership and staﬀ.
VicSRC learned a lot from remote learning in 2020 and
has redesigned the Teach the Teacher program to incorporate
two in-person and three virtual workshops. This provides more
consistent support to the schools participating in the program
all over Victoria while reducing the cost of travel, making the
program accessible to more schools.
An entirely virtual program is now available to schools in
other states. So far in 2021, the program has kicked oﬀ in nine
schools including the Clarkson Community School in Western
Australia. VicSRC is excited to continue to develop this hybrid
program with further feedback from participating students and
teachers.
For more information visit the VicSRC website:
https://www.vicsrc.org.au/teach-the-teacher
or email tom@vicsrc.org.au
May 2021
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How I got involved ...

I

ﬁrst got involved in student voice and Student
Representative Council (SRC) initiatives as a mere Grade 3
student. I’ve been told that, as a kid, I was pretty outgoing
and talkative; apparently as a baby I never stopped smiling
when people were around. It was no surprise that student
voice and leadership was something I’d taken a liking to.
When I ran to become part of
student voice at my primary school
as an SRC member, we were asked
to write and present a speech to our
class. I admit I wasn’t the most popular
student in my class, but I knew how to
write and present which swayed some
voters.
Once in Grade 5 (I had run for SRC
in Grades 3 , 4 and 5 and was lucky
enough to be voted Captain for one
year and Vice Captain for two years),
I overheard two classmates of mine
discussing who they voted for. They
said my speech was very formal, well
written and that I had put a lot of eﬀort
in, not knowing I was there, which
made me smile.
Being elected on my primary
school’s SRC allowed me to work in
the Council and attend meetings. I was
always able to build on what we started
the previous year as well as working on
new projects, fundraisers and events.
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This was honestly the most we could
do at a primary school level. Not many
of us thought about the issues that
faced us. The experience of being part
of my primary school’s SRC was really
eye-opening and helped me learn
and develop so much in leadership,
which deﬁnitely helped me going
into student voice in Year 7.
As I reached high school, I
stepped further into the student
voice ﬁeld that our high school had
to oﬀer. I remember attending my
ﬁrst meeting in Year 7, and seeing
just how diﬀerent it was from regular
fundraiser and event planning in
primary school. Our school had only
started a student voice team about
two years prior, so it was still pretty
new and open to change on how it
worked. But it was deﬁnitely more
focused on student change, listening
to and developing student ideas and
being a positive support group.

The team was split up into many
mini-teams, which would later be
known as “action teams”. Each team
focussed on a diﬀerent action area
such as the facilities team, events
team, wellbeing team, student rights
team and more. Each team would have
their own group meetings to discuss
and plan, and we were actually able to
implement our ideas and change the
school, unlike in primary school. We
were allowed much more freedom in
our ideas and thoughts to help improve
the school and our input was seen as
important. Students who were part of
the student voice team were also able
to attend many excursions and speak
at presentations representing our
school across the years.
Being introduced to leadership as
an SRC member in primary school and
the Student Voice Team in my high
school has allowed me to be part of
leadership, meet new people, share
my input and be part of something
that can inspire others. I hope to do
and help change even more going
forward, but none of that would’ve
been possible without being part of
student voice from the beginning.
Binusha
Year 9 student
from Student Voice Hub:
https://studentvoicehub.org.au/
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Are you a school
student in Victoria?
Become a member of the
VicSRC Student Community!
FREE for Victorian school students!
As a member of the VicSRC Student
Community, you get discounts and links to
news and resources.
You belong to a statewide network, and vote
to choose the VicSRC Executive

Join @ https://bit.ly/2FDrg5m

VicSRC’s regional road trips 2021

A

fter a year of starting at the same four walls and only
interacting via computer, VicSRC has made getting out
across the state one of our top priorities this year.
VicSRC staﬀ Benita, Hayley and
Nina, visited seven schools in Geelong,
Torquay, Clifton Springs, Warrnambool
and Portland over three days at the end
of term one.
Students spoke about the great
projects they were working on, including
rebuilding school culture and pride
after the disruptions from last year,
improving their student
representative
team
practices to be more
inclusive and relevant,
and exploring how to
gather more student
feedback.
Some
of
the
challenges
they
discussed
included
not
having
good
handover
structures
in place for incoming
student representatives,
consistently informing
students
about
projects, and creating
a purposeful student
representative
team
that feeds into school
decision making.
May 2021

In term two, the staﬀ team visited
ﬁve schools across Shepparton,
Wodonga, Numurkah and Wangaratta
and spoke to students and teachers
about their priorities for this year.
Students spoke of opportunities to
lead the rejuvenation of current school
programs, taking part in VicSRC’s Teach

the Teacher program and how to best
support students on School Councils.
Some of the challenges students
discussed
were
student-teacher
relationships, creating sustainable change,
racism in school and lack of student-led
processes for choosing student leaders.
VicSRC looks forward to heading
east to Gippsland in June and far north
west Victoria in July. Get in touch with
benita@vicsrc.org.au if you’d like us to
visit your school or to host a teacher PD
session.
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“The Student Voice Hub is a place
where teachers, students and
principals can all come together to
collaborate, get resources and talk to
people and know what’s happening
in other schools around the state in
regards to student voice.”

We don’t make change alone
All across Victoria, schools are taking the next steps
on their individual student voice journeys, but you
don’t have to do it alone. VicSRC Partner Schools
are part of a network of schools across Victoria that
are working hard to empower students as partners
in learning through voice, agency and leadership.

Step up, spark change
Student voice, agency and leadership has been
a priority in the Education State since 2015 and
the VicSRC Partner Schools program supports
students, teachers and leadership to take it to the
next level.

Join the roar of student voice
We are calling on schools around Victoria to join
the growing movement, to foster a culture where
the biggest stakeholders in education can lead us
to education that is relevant, ﬂexible and inclusive.

Your student voice journey
As a VicSRC Partner School, you are not only part
of Victoria’s student-led education revolution, but
you can also access:
• A 30 minute phone consultation with the
VicSRC CEO to discuss next steps to increase
student voice, agency and leadership at your
school.
• A discount on bespoke training for your school.
• Free yearly face-to-face catch ups in each of the
four regions.
• Online teacher forums each term to discuss
challenges and opportunities.
• Monthly email update with VicSRC news,
resources and opportunities in student voice,
agency and leadership.
• Early bird access to VicSRC events for students.

Join
Join now at: https://join.vicsrc.org.au/schools
and we’ll send you an invoice for your ﬁrst annual
fee ($150 + GST). Once payment has been
received, you will receive information on how to
book in your phone consultation and you’ll be
added to our mailing list for the monthly updates.
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The Student Voice Hub
is designed by young people for young people!
It is a place for students, teachers and everyone who
is passionate about the opinions and ideas of young
people. It:
•

Showcases examples of best practice through case studies

•

Connects schools and organisations passionate about
students taking action to improve their schooling
experience

•

Provides a safe space for stakeholders to discuss issues that
matter to them

•

Provides resources that support students, teachers and
school leaders to take action within their classroom, school
and organisation.

Student Membership is Free!
Student members contribute to blogs, forums and polls,
as well as access many great resources. Students shape
the future of the Student Voice Hub; be part of our
community to have a voice and create positive change.
We are working hard to make this a safe and inclusive
environment for everyone. Currently under Australian
privacy laws we require parental/guardian permission for
people under 15 to register.

https://studentvoicehub.org.au/
The Student Voice Hub
was developed by VicSRC
with support from the
Victorian Department of
Education and Training.

To sign up to the VicSRC
online e-newsletter ... visit:
http://www.vicsrc.org.au/

VicSRC Ltd receives funding support
from the Victorian Department of
Education and Training.
It can be reached on 0411 679 050
or by e-mail: info@vicsrc.org.au
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News and Resources
Academic articles co-authored with young people
and students: A co-produced list

T

his list of articles began as a Twitter thread. Its
purpose is to provide a resource for people seeking
examples of processes and outcomes of academic coauthorship with young people and (undergraduate)
students in the humanities and social sciences. To this
end, the list only includes those articles that explicitly
address the co-authorship process, or in which the
diﬀerent positionalities/voices of co-authors are clear.
The turn to co-production in humanities and social science
research has seen a signiﬁcant increase in research projects
employing participatory and collaborative approaches (Bell and
Pahl 2018). This is particularly the case in youth and childhood
research, where participatory and arts-based methods are often
employed to support a range of ethical, epistemological and
intellectual aims, including democratising the research process,
recognising alternative forms of knowledge, and centring youth
voices (Nunn 2020). Aligned with this, in the ﬁeld of education
there has also been increasing attention paid to the importance of
student voice, in both research and practice (Mitra 2004).
While the impact agenda – especially in the UK – encourages
the co-production of non-traditional research outputs, youth coauthorship of academic publications is less common. In addition
to practical barriers such as time and resources, it is inhibited by
conservative approaches to academic excellence that privilege
traditional academic writing (Torrance 2020). It is perhaps
unsurprising then that, while the co-productive turn has given
rise to an almost overwhelming body of methodological research,
there is a dearth of easily accessible resources addressing youth/
student co-authorship. Moreover, while there are many excellent
co-authored publications out there, they can be diﬃcult to ﬁnd as
they are rarely about co-authorship, and are therefore not easily
identiﬁed via keyword searches.
It is in this context that, when embarking on a co-writing
project with undergraduate students, I turned to Twitter for help in
sourcing examples of youth/student co-authored texts. I received
an enthusiastic response from across countries and disciplines. The
level of interest in the topic led me to collate these contributions
into a co-produced list, which I continue to update as I am alerted
to additional examples. My hope is that this living resource can
disseminate and amplify the excellent work already out there,
support others to engage in co-authorship with young people
and students, and contribute to developing theory and practice in
co-producing academic publications.
The co-produced list is included below, and can also be
accessed here: https://bit.ly/3ecFE3Z. Contributions are very
welcome! No doubt there is much more great work out there! If you
have suggestions of articles to add to this list, please email them
to c.nunn@mmu.ac.uk or get in touch via Twitter: @CaitlinFNunn.
Thanks to all who have contributed so far!
May 2021
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Hamilton, C.J., Rodgers, A., Howard, K. and Warrington, C. (2019),
“From the ground up: young research advisors’ perspectives
on relationships between participation and protection”,
Journal of Children’s Services, Vol. 14 No. 3, pp. 228-234.
https://bit.ly/2PGOdui
Lenette, C., Blomﬁeld, I., Bordbar, A., Akbari, H., & Yuol, A. (2020).
Self-Representation In Participatory Video Research: Ethics And
Lessons Learnt. Art/Research International: A Transdisciplinary
Journal, 5(2), 399–424. https://bit.ly/2RhxYob
Lenette, C., Bordbar, A., Hazara, A., Lang, E. & Yahya, S. (2020)
“We Were Not Merely Participating; We Were Leading
the Discussions”: Participation and Self-Representation
of Refugee Young People in International Advocacy,
Journal of Immigrant & Refugee Studies, 18:4, 390-404.
https://bit.ly/3gWil0b
Libby, Georgia, Chloe, Courtney, Olivia and Rhiannon, with
Emma Renold (2018) ‘Making our feelings matter: Using creative
methods to re-assemble the rules on healthy relationships
education in Wales’ in N. Lombard (ed) The Routledge
Handbook of Gender and Violence. London: Routledge.
https://bit.ly/335KpWK
Liddiard, K., Whitney, S., Evans, K., Watts, L., Vogelmann,
E., Spurr, R., Aimes, C., Runswick-Cole, K. and Goodley, D.
(2019), Working the edges of Posthuman disability studies:
theorising with disabled young people with life-limiting
impairments. Sociology of Health and Illness, 41: 1473-1487.
https://bit.ly/2QI6oR4

Liddiard, K., Runswick-Cole, K., Goodley, D., Whitney, S.,
Vogelmann, E. and Watts MBE, L. (2019), “I was Excited
by the Idea of a Project that Focuses on those Unasked
Questions” Co-Producing
Disability
Research
with
Disabled Young People. Children and Society, 33: 154-167.
https://bit.ly/2QGzeRT
Little S, Little T. (2021) An un/familiar space: children and
parents as collaborators in autoethnographic family research.
Qualitative Research. https://bit.ly/3eMG009
Mahn, C., Milne, E.J., Guzman, M., Ahmed, F. and Anonymous
Members of RX (2019) Negotiating space for queeridentifying young people in a refugee organization: viability,
complexities and tensions, Journal of Refugee Studies
https://bit.ly/3nGTn62
Pascal, Amalia, et al. “We Are Movers: We Are Towers of
Strength.” Refuge in a Moving World: Tracing Refugee
and Migrant Journeys across Disciplines, edited by Elena
Fiddian-Qasmiyeh, UCL Press, London, 2020, pp. 139–144.
https://bit.ly/3eP8mqH
Yeung, J., & Lenette, C. (2018). Stranded at Sea: Photographic
Representations of the Rohingya in the 2015 Bay of
Bengal Crisis. The Qualitative Report, 23(6), 1301-1313.
https://bit.ly/2SbxpMT
The International Journal of Student Voice is a peer-reviewed
online journal that actively encourages student submissions and
student co-authorship: https://ijsv.psu.edu/
This series from The Sociological Review isn’t peer-reviewed but
demonstrates an innovative approach to academic-student
dialogue: https://bit.ly/3uggCGF
Caitlin Nunn
c.nunn@mmu.ac.uk

Student Voice Research and Practice facebook group
www.facebook.com/groups/studentvoicepage/
This open facebook group was initially established by
Professor Dana Mitra, and is now supported by the work
of academics, practitioners and students throughout the
world. It provides a valuable community of people working
and interested in the area of ‘Student Voice’ - in Australia,
USA, UK, Italy and elsewhere – as well as access to useful
resources and examples, and up-to-date information
about initiatives. You can easily log on and join the group
at the above address.

Donate to support Connect

Connect now has no income except donations and sales
of literature (see page 42). Even though we are now solely
published online, there are still costs associated with this
publication. By supporting Connect with your donations,
you keep us going.
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To make a donation to the work of
Connect, use the form in this issue
or contact us for bank account
details to make an electronic
transfer of funds.
Connect 248:

Student Leaders for Multicultural Inclusion

S

tudents have contributed their own ideas to a new resource
designed to help empower students to lead multicultural inclusion
in schools. Multicultural inclusion means that all students and staﬀ,
regardless of their backgrounds, beliefs, or experiences, have a voice
and are included and accepted.
Student Leaders for Multicultural Inclusion:
Strengthening multicultural inclusion through student
voice, agency and leadership is intended for staﬀ and
students to use together as a collaboration tool to discuss and
improve multicultural awareness and inclusion in their schools.
Wherever possible students should be empowered to propose
and implement initiatives, with the support of teachers, school
leaders and other school staﬀ...
Uniquely, this resource was developed with signiﬁcant
input from student leaders across all Victorian school sectors,
as part of the Student Leaders for Multicultural Inclusion
initiative. It combines students’ ideas with examples of best
practice and input from the Department of Education and
Training Victoria (the Department), to provide practical
suggestions for school communities who are working towards
strengthening multicultural inclusion.
It has been designed to be used in Victorian schools,
in the context of the Framework for Improving Student
Outcomes (FISO) and the Victorian F-10 Curriculum, informed
by and used alongside existing resources published by the
Department, Victorian Curriculum Assessment Authority
(VCAA) and others...

The SLMI process
Student Leaders for Multicultural Inclusion (SLMI) was
a state-wide initiative which aimed to support participating
schools to strengthen intercultural capability, foster a positive
climate for learning, and to empower students to promote
inclusion. The project also sought to provide a platform for
student voice, leadership and agency...
The initiative brought together 55 students from 14
schools to participate in a day-long workshop, which included
multicultural inclusion and awareness training delivered by
the Centre for Multicultural Youth (CMY) and student voice
training delivered by the Victorian Student Representative
Council (VicSRC).
The Student Leaders then ran workshops at their
respective schools to discuss multicultural inclusion in their
own school communities. Discussion centred on what positive
initiatives were already in place and suggestions regarding
what more could be done in the future. VicSRC took a lead
role in distilling the students’ input and providing this to the
Department to develop into this resource.
The resource is available at:

https://bit.ly/3b1Nyv3
Student Leaders for Multicultural Inclusion
Strengthening multicultural inclusion through student voice,
agency and leadership

Teachers are encouraged to use the resource to help
students take a lead role in fostering school environments
where everyone feels welcome, safe and supported.

What the resource includes
The resource captures input from students, provided last year
through the Student Leaders for Multicultural Inclusion
initiative.
Along with these ideas, the resource includes best practice
examples of inclusion that all schools can use. It has separate
sections for:
•
teachers and school staﬀ, covering why strengthening
multicultural inclusion in schools matters and its links to
the Framework for Improving Student Outcomes and
the F-10 Curriculum, and
•
students, outlining ideas from Students Leaders to
strengthen multicultural inclusion and a tool students and
staﬀ can use to reﬂect on what their school community
is doing to encourage multicultural inclusion, and what
more can be done.

How to use the resource
Teachers are encouraged to use the resource with students, to
engage and support students to take a lead role in initiatives
that strengthen multicultural inclusion.
Schools and students can share their ideas, successes and
learnings with other schools to inspire them to take action.
May 2021
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Student Voice is a place for students, teachers, and parents to share and reﬂect on the ways in which young
people are being empowered to inﬂuence their own earning.

‘Student Councils and Beyond’
Online! FREE!

We’ve almost run out of print copies of the ﬁrst Connect publication:
Student Councils and Beyond (from 2005). And many of the ideas have
subsequently been reﬂected in the Represent! kit from the VicSRC
(see: www.vicsrc.org.au/resources/represent).
So we have made all of Student Councils and Beyond
(a compilation of articles and resources from many earlier issues of Connect)
available online for FREE. It can be downloaded (as one document
or in sections) as PDFs from the Connect website. Find it at:

www.asprinworld.com/connect

Audits of Practice

T

he Audits and Tools that have been
developed over the last couple of years,
and published in Connect, are now available
online as PDFs from the Connect website:
https://bit.ly/2XVfjh1
You can download these to use with
teacher or student groups.

Listening
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This original document that outlined concepts of ‘voice’,
‘agency’ and ‘participation’ was initially published in
Connect 229, February 2018.

Listening Tool:
https://bit.ly/2rwBnTe
This reﬂective tool is about being aware of, listening to,
responding to and acting on students’ voices. It can be
used by teachers or by student representatives. It was
originally published in Connect 235, February 2019.

Audit of School Practices:
https://bit.ly/2KWjnYZ

1.�Awareness
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Student Voice, Agency, Participation:
https://bit.ly/2DhMpht

�����������

The Audit provides a comprehensive and structured
overview of practices around voice, agency and
participation at classroom and whole-school levels. It can
be used to discuss what you are already doing and what
further possibilities exist - and to determine your priorities.
It was originally published in Connect 236, April 2019.

Student Council Audit:
https://bit.ly/2DhMjX9
A similar Audit looks speciﬁcally at how well your Student
Council is operating. It is based on an earlier Audit in the
VicSRC’s Represent! kit, and this version was originally
published in Connect 237, June 2019.

Connect 248:

Connect on facebook

C

onnect has a presence on facebook. Find us at:
http://ow.ly/L6UvW

We’ve been posting some news and links there since June 2013, to
complement and extend what you see in the online version of Connect.
It would be great if you could go there and ‘like’ us, and also watch there
for news of each Connect’s availability online - for FREE.

All about Student Action Teams,
including some hyperlinked mini-case studies, at:
www.asprinworld.com/student_action_teams
May 2021
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Connect Publications: Order Form
Tax Invoice: ABN: 98 174 663 341
To:
Connect, 12 Brooke Street, Northcote

VIC 3070 Australia

e-mail: r.holdsworth@unimelb.edu.au

Full Catalogue in
Connect #217

Connect Online Subscription (all 6 issues annually e-mailed to you FREE):
Simply provide your e-mail address (below or by e-mail) and name and phone number (in case of bounces).
There is no cost; however donations to support Connect’s work are appreciated and acknowledged.

❐

I enclose a donation to support the work of Connect.

or:

❐

I am already a subscriber to Connect.

Connect Publications:
... copies
... copies
... copies
... copies
... copies

normal price

Student Action Teams
Reaching High (with DVD) §
Reaching High (without DVD)
Switched On to Learning (maximum of 10 copies per order)
Democracy Starts Here

Publications available from Connect:
... copies
... copies
... copies
... copies
... copies
... copies

A: Donation to Connect:

Foxﬁre 25 Years
Sometimes a Shining Moment (1 available) §
A Foxﬁre Christmas (1 available) §
Foxﬁre 9 (1 available) §
Students and Work (maximum of 10 copies per order)
SRC Pamphlets Set (2 sets available) §

$30
$30
$20
$6
$6
normal price

$20
$20
$20
$10
$6
$6

$...........

Connect subscriber price

$25*
$25*
$15*
$ 5*
$ 5*

$ .............
$ .............
$ .............
$ .............
$ .............

Connect subscriber price

$10*
$10*
$10*
$ 5*
$ 5*
$ 5*

$ ............
$ ............
$ ............
$ ............
$ ............
$ ............

(§ check availability before ordering; * discounted rate for subscribers to Connect)

B: Total for publications:

$...........

NOTE: all amounts include postage/packaging within Australia (GST not applicable - input taxed)

(Postage:

$...........)

Outside Australia add $5 per copy of publications

Payment and Mailing:
I enclose a cheque /money-order/oﬃcial order for:

A + B: Total Payment:

$ ..........

(make cheques payable to Connect; payment in Australian dollars please; contact Connect by e-mail to make arrangement to pay by EFT on invoice)

Mailing details: send to:
Name (attention):
Organisation (school etc):
Mailing Address:
(Town/Suburb:)
(State & Postcode:)

Country:
E-mail (free subscription):
Phone number:
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Connect 248:

Connections
Contribute to Connect
Anyone may submit an original article to be considered for publication in Connect provided he or she owns
the copyright to the work being submitted or is authorised by the copyright owner or owners to submit
the article. Authors are the initial owners of the copyrights to their works, but by successfully submitting the
article to Connect, transfer such ownership of the published article to Connect on the understanding that
any royalties or other income from that article will be used to maintain publication of Connect.

ASPRINworld:

the Connect website!
www.asprinworld.com/connect
Connect has a website at ASPRINworld. The Connect
section of the website is slowly growing, with information about
subscribing, index of recent back issue contents (hyperlinked
to PDFs) and summaries of and order information for Student
Councils and Beyond, Student Action Teams, Reaching High
and Switched On to Learning.

Connect is also archived
and available electronically:

research.acer.edu.au/connect
All issues of Connect are archived through the ACER
Research Repository: ACEReSearch. Connect issues
from #1 to the current issue are available for free download,
and recent issues can be searched by key terms. See the
ASPRINworld site for index details of recent issues, then link
to and download the whole issue you are interested in.

Local and International
Publications Received
Connect receives many publications directly or indirectly relevant
to youth and student participation. We can’t lend or sell these,
but if you want to look at or use them, contact us and we’ll work
something out.

Australian:
ACER Discover (ACER, Camberwell, Vic) April 2021
Australian Institute for Disaster Resilience: Education for Young
People (AIDR, East Melbourne, Vic) April 2021
Professional Voice: The New Basics (AEU, Abbotsford, Vic) Vol 13 Issue
3; Summer 2021
The contemporary challenge of activism as curriculum work (Marie
Brennan and Lew Zipin, University of South Australia) Journal of
Educational Administration and History, 53; Feb. 2021
VicSRC Update (VicSRC, North Melbourne, Vic) March, April 2021

International:
UP for Learning (Vermont, USA) May, 2021

www.informit.com.au

In addition, current and recent issues of Connect are now
available online to libraries and others who subscribe to
RMIT’s Informit site – a site that contains databases of
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ll issues of Connect from #1 in 1979 to the present
(that’s over 41 years!) are freely available online!
Thanks to the Australian Council for Educational Research
(ACER), all the issues of Connect have been scanned or uploaded into the ACER’s Research Repository: ACEReSearch.
You can ﬁnd these issues of Connect at:

http://research.acer.edu.au/connect
The left-hand menu provides a pull-down menu for you to select the
issue number > browse; the front cover of the issue is displayed, and you
can simply click on the link in the main body of the page to download a
PDF of the issue. Recent issues are also searchable by key words.
Connect has a commitment to the sharing of ideas, stories, approaches
and resources about active student participation. We are totally
supported by donations!

Let us know
There may be some gaps or improvements necessary. As you use this
resource, let us know what you ﬁnd. (If an issue of Connect seems to be
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issue number.) If you have any ideas for improving this resource, please
let us know.
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